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For many years, the mental health of college students has been a major concern in higher
education. Through a review of the research literature, this article will illuminate the reasons
why at this time in history the mental health of college students is a top priority, the value of
investing in campus counseling centers, and how college student mental health care must
continue to evolve in order to meet the needs of increasingly diverse campuses. This article will
provide an understanding of how college and university counseling centers past and present
have always centered their work in the context of the socioecological environment of the times.
Special attention will be paid to how societal and institutional forces have shaped both
expectations for and delivery of care in the first quarter of the current century.

Public Significance Statement
The socioecological environment has the potential to support or to negatively impact
students’ college experience. This article identifies specific contextual factors that today’s
diverse college students are navigating and explores the challenges the college counseling
centers must overcome to provide the services that students need and deserve.
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There were approximately 19 million students enrolled in
degree-granting U.S. colleges and universities in Fall 2022
(National Center for Education Statistics, 2022). For 7 years in
a row, the mental health of students was cited as the
top concern regardless of institution type by university and
college presidents who completed the American Council on
Education’s Pulse Point Survey of College and University
Presidents (Cecil & Melidona, 2022). Furthermore, this trend
was present before the recent pandemic. Eight out of
10 presidents indicated that student mental health had become
more of a priority on their campus than it was 3 years ago

(Chessman & Taylor, 2019). The Healthy Minds Network
administers an annual web-based population-level survey to
track undergraduate and graduate student mental health trends.
Of the 95,860 students participating in 2021–2022, 44%
screened positive for overall depression, 23% for major
depression, 37% screened positive for anxiety, and 37% had
been engaged in counseling in the past year (Healthy Minds
Network, 2022). Using the same database, Lipson et al. (2022)
reported that in 2020–2021, more than 60% of students met
criteria for one or more mental health problems, which is an
almost 50% increase from 2013. Another population-level
survey, American College Health Association—National
College Health Assessment (2023) found that the majority
of the 33,774 studentswho took the survey in Fall 2022met the
criteria for moderate psychological distress (51%) to severe
psychological distress (21%) and 34% had received mental
health care in the past 12 months. Not surprisingly, the
emotional distress reported by students has implications for
their academic progress.
A Gallup–Lumina Foundation poll found that 99% of

bachelor’s degree students who had considered leaving school
in the past 6 months said emotional stress was a reason, and
63% of associate degree students said the same (Gallup, 2023).
Numerous studies have found evidence that the mental health
of college students has an impact on educational attainment.
Depressive symptomology in college students is associated
with poor academic performance (DeRoma et al., 2009) and
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an increased likelihood of dropping out of college (Boyraz
et al., 2016; De Luca et al., 2016; Eisenberg et al., 2009).
College students who were interviewed annually for 4 years
beginning at college entry were more likely to disenroll for a
semester or more if they experienced depression, used
cannabis, or engaged in heavy drinking (Arria et al., 2013).
A longitudinal study of university students showed that
increased depressive symptoms, antisocial behaviors, exposure
to stressful events, and substance use are consistently related to
increased risk of dropping out of college (Thomas et al., 2021).
Daniel Eisenberg, economist and director of the Healthy

Minds Network, argued that investing in students’ mental
health is vital for both students and educational institutions
(Eisenberg et al., 2009). When students fail to complete their
education due to unaddressed mental health problems, it may
have a lasting impact on their lifetime earning potential,
ability to repay college loans, and health outcomes (Marcotte,
2019; U.S. Bureau of Labor Statistics, 2022; Wei & Horn,
2013; Zajacova & Lawrence, 2021). When students leave
college without a degree, higher education institutions do
not fulfill their academic mission to educate, may have
diminished reputations, and are certain to suffer economically
due to lost tuition revenue (Johnson, 2012; Raisman, 2013).
Counseling centers are uniquely positioned to contribute

to students’ academic success and emotional well-being.
Kivlighan et al. (2021) found that students’ academic grade
point averages increased at a greater rate postcounseling
compared to precounseling. In addition, reductions in
their psychological distress were associated with positive
changes in their grade point averages over time. In a study
by Schwitzer et al. (2018), students who engaged with
campus counseling services as recommended were more
likely to experience grade point average increases and
graduate than were their peers who discontinued after the
first session or who were referred off campus. Students
whose academic distress did not decrease after engaging in
counseling on campus had lower retention rates than both
counseling clients whose academic distress improved and
the general student body (Lockard et al., 2019). In addition
to improved academic functioning, studies using large
national databases have found that treatment in college
counseling centers has been associated with significant
improvements across symptoms of depression, generalized
anxiety, and social anxiety (Effrig et al., 2014; McAleavey
et al., 2019; Niileksela et al., 2021).

Historical Context

The social, political, and cultural events of the day have
always been inextricably intertwined with the mission of
mental health services in higher education (Kraft, 2011;
Mitchell, 2019). When psychiatrist, Stewart Patton, established
the first mental health center at Princeton University in 1910,
this decisionwas informed by a belief that the university should

help students cope with social stressors such as family,
community, and environmental factors that were negatively
impacting their academic endeavors. The objective was to
diagnose and treat the symptoms caused by industrialization,
urbanization, and war (Kraft, 2011). While this was the first
time, the larger societal context influenced mental health
services for college students, it would not be the last.
From the 1930s through the 1950s, the Guidance Movement,

the Great Depression, and World War II continued to move
campus services toward a more contextualized and develop-
mental understanding of students’ needs (Bound & Turner,
2002; Dean&Meadows, 1995). This period saw the emergence
of college counseling centers staffed by psychologists and
counselors not physicians. The goals were to help students
with adjustment issues, workforce and career preparation, and
interpersonal effectiveness skills. It was also during this
time that organizations such as the American Psychological
Association began to formally acknowledge this work as a
subspeciality by adding the Division of Counseling Psychology
in 1953 and the Journal of Counseling Psychology in 1954.
From the 1960s on, the increasing diversification of

American college campuses through the civil rights movement
and women’s right movements required college counseling
professionals to reassess their ability to effectively meet
students’ needs (LaFollette, 2009; O’Shea et al., 2021; Platt,
2020; Resnick, 2006; Soet & Sevig, 2006). A more diverse
student body necessitated that students’ identity-based lived
experiences with racism, discrimination, sexism, homophobia,
and lack of equitable access to resources and opportunities
be acknowledged. Accordingly, college counseling centers
expanded their scope.
Morrill et al. (1974) were among the first to articulate an

ecological model that highlighted the responsibility of the
counseling center to engage with students in a multidimen-
sional manner. The cube model argues that the counseling
center should target interventions at the individual level, that
the promotion of well-being not just psychological impairment
should be the purpose of intervention, and that methods beyond
therapy should be utilized. In 1996, Pace, Stamler, Yarris, and
June were prescient when they proposed that the cubemodel be
updated to a global cube model that reflected current and future
identity-based experiences of students and the importance of
partnering with others on campus in order to effect systemic
changes. For example, addressing sexual violence in a siloed
approach with only counseling center involvement would be
limited in its impact. The global cube model would bring the
expertise and power of many campus constituents to bear,
upper administration, residence life, faculty, health services,
campus police, and students to name a few. The subsequent
sections of this article will examine how some key societal
events and imperatives continue to shape the present and future
of college student mental health, violence on campus, reduced
mental health stigma, a renewed social injustice urgency, and
the COVID-19 pandemic.
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Violence and Suicidality on Campus

On April 16, 2007, when an undergraduate student at
Virginia Tech in Blacksburg, Virginia, shot and killed 32
people and injured 17 others (Hauser & O’Connor, 2007;
Shapira & Jackman, 2007), how campuses viewed the
counseling center’s role in assessing such risks fundamentally
changed. In the weeks and months to follow, a deep
examination of the shooter’s mental health history resulted in
an increased focus on campus safety and campus mental
health services (Kaminski et al., 2010; Virginia Tech Review
Panel, 2007). This included an expectation that counseling
centers be involved in threat assessment teams (TAT), thereby
expanding risk assessment beyond the therapy relationship.

A threat assessment team is a group of officials that convene to identify,
evaluate, and address threats or potential threats to school security.
Threat assessment teams review incidents of threatening behavior by
students (current and former), parents, school employees, or other
individuals. (U.S. Department of Education, n.d.)

Participating in TATs posed both ethical and practical
dilemmas for mental health professionals (Perloe & Pollard,
2016; Pollard et al., 2012). While involvement in such teams
presented an opportunity for counseling centers to take a
whole campus approach to address a community concern, they
were on less familiar terrain. There were tensions between the
duty to protect an individual’s confidentiality except where
mandated by law versus pressure to share information that
“might” protect campus safety. Some campuses erroneously
assumed that college counselors had the competence to
conduct a forensic assessment of a person’s dangerousness.
There were also concerns about how mandated counseling
might impact students’ perceptions of and engagement with
counseling centers, including their willingness to be honest
if their disclosures might be shared with others on campus
(Perloe & Pollard, 2016).
Three years after Virginia Tech, counseling center

directors were asked for the first time, if they had a
representative on their school’s TAT or similar team (e.g.,
Behavioral Incident Team, Students of Concern Team), 12%
replied in the affirmative (Barr et al., 2010). In 2012, the
Higher Education Mental Health Alliance, a partnership of
organizations, dedicated to advancing college mental health,
developed guidelines regarding the scope of campus TAT,
while also acknowledging that each school has unique needs
depending on its size, history, resources, and existing campus
procedures (Higher Education Mental Health Alliance & Jed
Foundation, 2012). The document provided information
about the importance of transparency regarding the mission
of the TAT, the membership of the team, and the roles
each member played. It was recommended that mental
health professionals take a consultant role regarding how
the community might support students struggling with
emotional or behavioral problems with the understanding

that confidentiality would only be breached when required
by law. They could also advise as to when a referral to on-
campus counseling services or an evaluation off-campus
might be appropriate. As their roles became more clearly
defined, remained within ethical bounds, and focused on
support rather than discipline or enforcement of student code
of conduct policies, by 2018, 93% of college counseling
center directors reported that their campus had a team had
a behavioral intervention team and 63% had a threat
assessment team (LeViness et al., 2018). What was once
rare had become the norm.
Unfortunately, gun violence on college campuses has not

abated. There have been eight more mass shootings at
colleges between 2017 and March 2023 (Rock, 2023;
Violence Project Research Center, 2023). Suicidality is a
strong predictor of perpetration of mass shootings and
college students who engaged in mass shootings were
suicidal 100% of the time (Peterson, 2021). Thus, in addition
to the creation of TAT, mass shootings on campus resulted in
counseling centers ramping up their suicide prevention and
outreach efforts. The Center for Collegiate Mental Health, the
largest national database of students who utilize campus
counseling centers, found that students are far more likely to
pose a threat to themselves than others (Center for Collegiate
Mental Health [CCMH], 2023). Ten percent have made a
suicide attempt in their lifetime and 37% have had suicidal
ideation in the past 2 weeks. Less than 6% had thoughts of
hurting someone else and 1% had intentionally caused
serious injury to another person. The prevalence of harm to
other thoughts and behaviors has been stable over a 10-year
period. Even though attending college is a protective factor
for suicide, it is still the second leading cause of death for
people Ages 10–34 (Center for Disease Control and
Prevention, 2023; Schwartz, 2006; Silverman et al., 1997).
Unfortunately, a clinical assessment of suicidality is not
always possible because research has consistently shown that
many students reporting suicidal ideation or attempts were
not receiving treatment (Drum et al., 2009; Eisenberg et al.,
2011; Ketchen Lipson et al., 2015; Lipson et al., 2018). In
other words, many students would fall through the cracks, if
intervention only occurred after they sought help.

Mental Health Awareness Campaigns

Starting in the early 2000s, nonprofit organizations such as
the JED Foundation and Active Minds and new federal
legislation such as Garrett Lee SmithMemorial Act came into
existence after someone lost a family member, who was a
college student to suicide (Active Minds, 2023; Garrett Lee
Smith Memorial Act, 2004; Jed Foundation, 2023). All of
these entities espoused the goal of promoting emotional
health and reducing youth and young adult suicides by using
strategies to varying degrees to identify students at risk,
increase help-seeking behaviors, provide mental health and
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substance abuse services, follow crisis management proce-
dures, restrict access to potentially lethal means, develop life
skills, and promote social connectedness (Suicide Prevention
Resource Center, 2023). College counseling centers were
able to capitalize on the additional funding sources and
a post-Virginia Tech campus appetite for a public health
approach to mental health on campuses.
The International Accreditation of Counseling Services

includes outreach as one of nine essential program functions
of college counseling centers (International Accreditation of
Counseling Services, 2023). According to the International
Accreditation of Counseling Services:

The counseling service must offer preventive programming focused on
the developmental needs of students, to maximize the potential to
benefit from their academic experience. Programs should help students
acquire new knowledge, skills and behaviors; encourage positive and
realistic self-appraisal; foster personal, academic and career choices;
enhance the ability to relate mutually and meaningfully with others; and
increase the capacity to engage in a personally satisfying and effective
style of living.

The overwhelming majority of college counseling center
directors (96%) report that outreach is an integral part of
their center’s mission (LeViness et al., 2018) and these
new partnership opportunities allowed counseling centers
to further extend their expertise to the larger campus
community.
A number of outreach programs focused specifically on

suicide prevention where campus members were taught to
recognize signs of emotional distress and make referrals to
appropriate mental health care (Mitchell et al., 2013; Tsong
et al., 2019; Wachter Morris et al., 2015). A meta-analysis
of campus suicide prevention programs between 2008 and
2019 found such programs resulted in significant increases
in suicide prevention knowledge, skills, and self-efficacy
(Wolitzky-Taylor et al., 2020). In addition, reductions in
suicidal ideation and behaviors were observed across targeted
suicide prevention programs for at-risk students. However,
given that many factors besides suicidal thoughts and
behaviors can negatively impact students’ psychologically,
counseling centers also worked to promote emotional well-
being by providing education and skills on a variety of topics
from self-compassion, resilience, and mental health literacy
to stress management (Barker et al., 2017; Mitchell et al.,
2012; Sibley et al., 2019; Stewart et al., 2014).
While outreach was intended to prevent the development

of mental health problems, it became more of a safety net for
identifying at-risk students and facilitating help-seeking. A
lesson learned from the boom in outreach programming was
that moving forward it needed to be more strategic and
intentional. Is the desired goal to increase the number of
students seeking services or is it to equip students with
skills and information that can be employed to prevent or
self-manage emotional distress? A whole campus “wellness

promotion” approach is replete with upstream interventions
involving nonclinical partners, who help students prevent
the onset of mental health difficulties, and in doing so help
temper the current clinical capacity problems counseling
centers experience (Conley et al., 2013; Mitchell et al.,
2012; Slavin et al., 2014; Vankim & Nelson, 2013) Such a
collaborative care approach reduces duplication of services,
pools resources, and makes the mental health of students the
responsibility of the entire campus community.
Years of sustained outreach may be a reason more students

than ever are seeking out services. However, it is not the
only reason. CCMH (2018) found that over a 5-year period,
college counseling center utilization nationwide increased by
an average of 30%–40% while student enrollment increased
by only 5%. In addition, this demand was driven by an
increase in the number of students reporting lifetime threat-
to-self risk indicators and these same students utilized
20%–30% more services than other students. Beyond
reduced stigma, other factors have also resulted in increased
utilization. National clinical data collected over 5 academic
years (2010–2015) showed small but significantly increasing
trends for self-reported distress in generalized anxiety,
depression, social anxiety, family distress, and academic
distress (Xiao et al., 2017).
The experiences that student have had prior to college

and the sociopolitical environment also contribute to
increased distress and help-seeking. American Psychological
Association’s (APA, 2022) Stress in America Study found
that younger adults (18–35) more than other age groups
report being so stressed that on most days they cannot
function and were more likely to report poor mental health
(APA, 2022). When examining the 15–21 age range, the
2018 Stress in America study found that sexual harassment,
the political climate, and gun violence were significant
stressors and that this age group was more likely to seek
professional help for mental health issues (APA, 2018).
Relatedly, students seeking counseling on campus have
increasingly reported experiencing a traumatic event, 43% in
2022 compared to 31% in 2012, which is the same year that
anxiety became and has remained the number one reason
students come for counseling (CCMH, 2022).
As demand has exceeded capacity, some counseling

centers are offering shorter therapy sessions (20–30 min)
instead of 45–50 min, more walk-in, same-day services
consistent with a stepped care model (Bailey et al., 2022)
where the intervention offered is matched to the client need
and readiness to change. Ongoing clinical appointments are
not automatically offered. Similarly, flexible care (Meek,
2023; Shefet, 2018) focuses on session-at-a-time emotion
regulation and problem-solving without an expectation
for follow-up appointments. To date, there is limited research
on the effectiveness of these approaches. Other strategies
to manage demand include shifting to biweekly sessions
instead of weekly sessions, prioritizing at-risk students,
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more referrals to the community, fewer outreach programs,
starting a waitlist, and hiring temporary counselors (Gorman
et al., 2020).

Societal Inequities and Injustice

A growing cultural divide in the United States has been
fueled by numerous documented instances of murders of
Black and Brown people at the hands of the police or by
White people who felt empowered to do so with impunity
(Dirlam et al., 2021; Mapping Police Violence, n.d.). The
Black Lives Matters movement and other forms of student
activism ensued on college campuses (Gonzalez, 2022; Hope
et al., 2016). After the 2016 U.S. presidential election,
international, women, BIPOC (Black, Indigenous, and
people of color), and LGBTQ (lesbian, gay bisexual,
transgender, queer) students experienced public policy as
more hostile and exclusionary (Albright & Hurd, 2020;
Hacker & Bellmore, 2020). Concomitantly, there have been
increased restrictions on voting rights, some specifically
targeting college students (Foley et al., 2021; Vasilogambros,
2022; Voting Laws Roundup. February 2022, n.d.). At the
state level, legislation designed to erase or minimize the
history of slavery, genocide, and oppression of various
groups by banning books or restricting what can be taught in
K–12 and postsecondary schools was passed or considered
(Kelly, 2023; Liou & Alvara, 2021; Ray & Gibbons, 2022).
Violent racially motivated attacks on Asians and Asian
Americans have also been on the rise as this community was
blamed for the COVID-19 pandemic (Abrams, 2021). The
LGBTQ community has been under similar attacks with
bathroom bills, “Don’t Say Gay” legislation, and the banning
of books that speak to their lived experiences (Carrasco,
2022; Edelman, 2023; Horne et al., 2022). Unfortunately, the
racism and discrimination that minoritized communities
experience do not end at the entrance to college campus
grounds.
In 2021, 1,626 hate crimes on college campuses were

reported to the U.S. Department of Education, the highest
level ever (Goldberg, 2021). Furthermore, 78% of the
reported campus hate crimes in 2021 were motivated by race
or ethnicity. There is substantial evidence that BIPOC and
international students experience racial microaggressions,
overt racism, and discrimination on predominantly white
campuses (Ellis et al., 2019; Lewis et al., 2021; Nadal
et al., 2014; Villegas-Gold & Yoo, 2014). The experiences
of discrimination and oppression are strong predictors of
psychological distress for BIPOC, international, and LGBTQ
students (Carter et al., 2017; Cheng et al., 2020; Liao et al.,
2015, 2023; Pieterse et al., 2010).
A longitudinal study revealed that LatinX students’

academic outcomes were negatively impacted by perceived
experiences of discrimination (Cheng et al., 2020). Anti-
Asian hate and discrimination were associated with fear,

symptoms of depression, and posttraumatic stress disorder in
Asian and Asian American college students (Chen et al.,
2021; Dong et al., 2022; Ngo & Espinoza, 2023; Zhou et al.,
2023). Sexual minority students also suffer from elevated
levels of psychological distress with victimization and
marginalization that interfere with their daily functioning
(Seelman et al., 2017; Szymanski et al., 2014; Wilson & Liss,
2022). There is an educational cost as well. Students with
diverse gender identities (transgender, nonbinary, self-
identify), those with a registered disability, and first-year
students were at greater risk for withdrawing from school
while engaged in counseling (CCMH, 2023).
The existing research typically centers on students who are

attending 4-year colleges. This is a troubling oversight given
that 25% of undergraduate students are enrolled at 2-year
community colleges (Ma & Baum, 2016). Furthermore, these
students are more likely to be BIPOC, first-generation,
low-income, nontraditional age, and balancing work while
attending school, all identities that present additional
challenges to academic success (Juszkiewicz, 2020).
Lipson et al. (2021) compared mental health symptoms
and utilization of mental health services of community
college students to 4-year college students. Overall, the two
groups were similar in terms of prevalence of meeting the
criteria for one or more mental health problems (50% for each
group). However, analyses by age group revealed signifi-
cantly higher prevalence for community college students
Ages 18–22 years, compared to their same-age peers at
4-year institutions. Community college students, particularly
those from traditionally marginalized backgrounds, were
significantly less likely to have used counseling services.
Financial stress (e.g., food and housing insecurity) was a
strong predictor of mental health outcomes, and cost was
the most salient treatment barrier in the community college
sample (Lipson et al., 2021).
The Healthy Minds Study found that nationally from

2013 to 2021, the prevalence of symptoms of depression,
anxiety, and suicidal ideation increased most significantly
among BIPOC students. (Lipson et al., 2022). For students
who sought help at their college counseling centers, 19%
report experiencing some form of discrimination based
on disability, gender, nationality/country of origin, race,
religion, or sexual orientation in the past 6 months (CCMH,
2023). Furthermore, students who experienced discrimina-
tion also had more symptoms of depression, generalized
anxiety, social anxiety, academic distress, eating concerns,
frustration, and overall distress. Thus, discrimination is
taking an emotional toll on these students. Despite, the need
for support, BIPOC students are less likely to use campus
counseling services (Camacho, 2016; Twentyman et al.,
2017). The unique mental health challenges and needs for
historically marginalized racial and ethnic students include
structural racism, racial microaggressions, model-minority
stereotypes, and the role that cultural beliefs play in seeking
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help for mental health issues (Anderson, 2018; Camacho,
2016; Hingwe, 2021).
College counseling centers have an advantage when it

comes to reducing barriers to treatment. Most college
counseling centers (85%) are funded by student fees that are
included on the tuition bill or from the college’s general
budget (Reetz et al., 2016). This allows students to access
care with fewer barriers, use financial aid awards to cover
health costs, and thus, the ability to pay does not interfere
with seeking services. It also means that unlike most medical
and mental health services in the United States, access to
mental health care is available regardless of insurance status.
Even if services do not involve out-of-pocket expenses for

students, they still might not cross the threshold of the
campus counseling center. Programs such as “Let’s Talk,”
which originated at Cornell University situates counselors in
locations on campus that are frequented by students who
might not otherwise seek counseling. A walk-in consultation
without an expectation of an on-going commitment is an
alternative to traditional counseling (Banks, 2020a; Boone
et al., 2011). Another current approach involves embedding
mental health services in locations around campus such
as student support offices and cultural centers that serve
marginalized students (Banks, 2020a; Quimby & Agonafer,
2022). As of 2021, 21% of counseling centers have
an embedded counselor program (Gorman et al., 2020).
Embedded counselor programs result in easier access to
services, reduce stigma regarding help-seeking, address
concerns of a particular student population, and promote an
increased focus on wellness (Banks, 2020b; Karaffa et al.,
2020; Schreier et al., 2023).
Counseling centers must earn the trust of students who

have not traditionally had access to or utilized health care
services. Racial and ethnic representation of counseling
center users and staff is important. Seventy-six percent of
counseling center directors are White (Gorman et al., 2022),
while only 51.6% of enrolled students are White (National
Center for Education Statistics, 2022) and only 60.4% of
counseling center clients are White (CCMH, 2023). All other
racial groups are underrepresented in counseling center
leadership (Black, 11.1%; Hispanic 5.1%; Asian/Asian
American, 4.6%). Clinical staff representation, Black
(13.6%), Asian/Asian American counselors (7.9%), and
multiracial counselors (3.9%), is similar to student enroll-
ment, Black (12.5%), Asian/Asian American (7.1%), and
multiracial (4.0%). There is a significant lack of representa-
tion of Hispanic counselors (7.2%) compared to Hispanic
student enrollment (19.4%). Therefore, many counseling
centers have embarked upon a comprehensive approach to
supporting the emotional health of marginalized students that
includes pursuing staffing so the diversity of the students
is reflected in the counseling staff, communication to the
campus writ large reflects the values of diversity, equity,
inclusion, and social justice (e.g., mission statement,

paperwork, office wall art, magazines in waiting room,
etc.) staff are trained to be culturally humble as well as
culturally competent (Ratts et al., 2016), and nonclinical
strategies for promoting mental health should be employed
given the stigma and cultural mistrust that some communities
have regarding mental health services. Finally, counseling
center staff should be advocates for addressing systemic
institutional policies, procedures, and climate that are invali-
dating, harmful, and unwelcoming to minoritized students
(Ratts et al., 2016).

The COVID-19 Pandemic

On March 11, 2020, the World Health Organization
declared the “Coronavirus Disease 19” a global pandemic
(World Health Organization, 2020). Shortly thereafter,
higher education institutions across the country shifted to
online learning. The daily impact on the lives of students,
including their mental health, was overwhelming. Students
faced difficulties adjusting to remote learning, financial
struggles, social isolation, poor adjustment to college,
unanticipated grief and loss, COVID-19 infection, sleep
difficulties, depression, and other mood disturbances (Active
Minds, 2020; Cohen et al., 2020; Okado et al., 2023). In a
survey conducted by Active Minds (2020), 20% of college
students said their mental health had significantly worsened
under COVID-19; 48% had experienced a financial setback,
85% had trouble focusing on their studies, and 74% had
difficulty maintaining a daily routine. As is often the case,
there were disparities in the pandemic’s impact based on race,
ethnicity, LGBTQ identity. Goldberg (2021) found that
Asian American and Pacific Islander students faced increased
risk of harassment, discrimination, and other harms. Women
and transgender, nonbinary, and nongender conforming
students were at higher risk for sexual harassment, abuse, and
violence. BIPOC, low income, and students with disabilities
faced more barriers to continuing and completing their
studies. It was, therefore, concerning that in national studies,
60% of students indicated that the pandemic had made it
more difficult to access mental health care (Healthy Minds
Network & American College Health Association, 2020)
and 55% said that they did not know where to go to get help
for their mental health (Active Minds, 2020). Clearly during
this time, campus mental health services were needed more
than ever before. However, prior to COVID-19, only 4% of
counseling centers provided video counseling (i.e., video-
conferencing) and 8% provided counseling over the phone
(LeViness et al., 2019). With the onset of COVID-19,
despite technical challenges, poor digital literacy, privacy
issues, crisis management concerns, and licensure limita-
tions on providing services to out-of-state or out-of-country
students, campus counseling centers transformed into
teletherapy practices within a matter of days or weeks.
By Fall 2021, 99% of counseling centers were routinely
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providing telemental health services (CCMH, 2022; Gorman
et al., 2021).
Postpandemic, students continued to utilize online virtual

services 51% of the time (CCMH, 2022). While there were
limited virtual services prior to COVID-19, emerging
research indicates that there are advantages to it in a college
setting. Counseling center clinicians also noted increased
accessibility and greater convenience for students (Hersch et
al., 2022). For example, most distance learners did not have
access to mental health services prior to the pandemic unless
they were able to engage in person. Another benefit is that
the time spent and need for transportation to the counseling
center were eliminated and relatedly, there were fewer no
shows and cancelations (Tuna & Avci, 2023). Beyond
in-house clinical services, college counseling centers
invested in other remote services including online mental
health screening tools, wellness apps, third-party online
therapy vendors, online self-help resources, and virtual peer
support chat platforms (Gorman et al., 2021). Recent Center
for Collegiate Mental Health data indicate that reduction in
distress symptoms and strength of the therapeutic alliance for
virtual services with college students is comparable to in-
person services (Davis et al., 2023). Thus, virtual services
provided by campus counseling centers did not compromise
effectiveness. The accelerated pace of remote services at
counseling centers has expanded the ways in which
counseling centers are able to support institutions’ academic
mission of educating and retaining students.

Implications and Future Directions

Key sociocultural factors impacted the evolution of college
counseling centers in the first quarter of this century by
intensifying preexisting trends. Unfortunately, this often
translated into an expectation that college counseling centers
should be able to meet the mental health needs of all students.
In contrast, student health centers are not expected to treat
all health conditions regardless of whether the expertise or
resources are available to do so. It is understood and accepted
that students who need specialized health care such as
surgery, dermatology, oncology, or cardiology, for example,
will be referred to community providers. In the meantime, the
efforts to respond to campus violence, increased demand for
services, the increased levels of emotional distress, and
provided culturally appropriate services, all while a pandemic
devastated lives, came at a tremendous cost to those working
in college student mental health. Since 2021, 10% of
counseling center directors have left their positions and
the vast majority of those individuals (69%) were seeking
different types of employment such as private practice,
working at a hospital, or teaching (Hotaling, 2023). It
has also become more challenging to recruit and retain
counseling center staff. In 2020–2021, nearly 60% of centers
experienced turnover in one or more positions (Gorman

et al., 2021). The Top 3 reasons positions turned over were
a better job offer, low salary, and poor work conditions.
Seventy percent of centers with open positions had difficulty
recruiting. COVID-19 and the shift to remote services
negatively impacted staff morale and cohesion due to the
level of stress, increased need for self-care, and increased
workloads with BIPOC staff reporting being disproportion-
ately impacted (Gorman et al., 2021).
To address these problems, the American Council on

Education in collaboration with the Association for
University and College Counseling Center Directors
published a brief on understanding the mental health needs
of college students which included a series of recommenda-
tions for senior university leaders on how to best support their
counseling centers’ efforts to provide effective mental health
services (Hotaling, 2023). The reality is that centers with
smaller counselor caseloads have increased capacity to
provide more treatment, on average and conversely, centers
with larger caseloads experience more challenges managing
the care of students with any elevated need and may need
to rely on external resources to aid in the treatment (CCMH,
2022). At the same time, counseling center service
obligations should be informed by campus data, national
data, realistically funded to meet the stated service goals, and
upper administration should convey messages that accurately
reflect the scope of care (Brunner et al., 2017; Hotaling, 2023;
Mitchell et al., 2019).
Counseling centers have been a part of the college

landscape for over 100 years because they have demonstrated
a capacity to adapt to the needs of the time. In this early part
of the 21st century, they must continue to do so now with the
benefit of a 100-year history to inform the evolutionary
process. There is no one size fits all roadmap regarding
the future mission of college counseling centers. Higher
education institutions vary in terms of enrollment size,
public versus private, residential versus nonresidential as
well as student demographics. When determining the mission
of the counseling center, it is recommended that campus
culture, institutional history, institutional mission, and
financial resources be used to articulate a counseling center
mission and philosophy of care that is clear and agreed upon
at all levels of the institution. The leadership at the counseling
center should be involved in developing its mission as they
are or should be the resident experts in student mental health.
The voices of students should also be central as they know
what their needs are. Periodic needs assessments and service
evaluations should be conducted to provide strategic
planning. Furthermore, in addition to hiring staff who reflect
the diversity on campus, investments should be made to
ensure that all staff members receive on-going training in
multicultural and social justice informed practice. A public
health or wellness model of mental health where the entire
campus, not just the counseling center, is viewed as being
responsible for the well-being of students increases the
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likelihood that students’ emotional distress will not go
unaddressed (Mitchell et al., 2019). Such models focus on the
prevention of illness, the promotion of physical and mental
health, and early intervention and rely on a range of tools
and strategies rather than counseling only. As has always
been the case, counseling centers will endeavor to be
flexible and responsive to the shifting sociocultural
environment. However, to borrow from the title of a recent
Academy Award-winning film, college counseling centers
can no longer be expected to be “everything, everywhere,
all at once.”

References

Abrams, Z. (2021). The mental health impact of anti-Asian racism. Monitor
on Psychology, 52(5), Article 22.

ActiveMinds. (2020). “The impact of COVID-19 on student mental health.”
COVID-19 student survey.

Active Minds. (2023). Active minds be the mental health change. https://
www.activeminds.org/

Albright, J. N., & Hurd, N. M. (2020). Marginalized identities, Trump-
related distress, and the mental health of underrepresented college
students.American Journal of Community Psychology, 65(3–4), 381–396.
https://doi.org/10.1002/ajcp.12407

American College Health Association. (2023). American college health
association-national college health assessment III: Reference group
executive summary fall 2022. Silver Spring.

American Psychological Association. (2018). Stress in America: Generation
Z. Stress in America Survey. https://www.apa.org/news/press/releases/stre
ss/2018/stress-gen-z.pdf

American Psychological Association. (2022). Stress in America survey.
https://www.apa.org/news/press/releases/stress/2022/concerned-future-
inflation

Anderson, M. S. (2018). Barriers to the utilization of mental health services
on college campuses by African-American students. McNair Scholars
Research Journal, 11(1), Article 3.

Arria, A. M., Caldeira, K. M., Vincent, K. B., Winick, E. R., Baron, R. A., &
O’Grady, K. E. (2013). Discontinuous college enrollment: Associations
with substance use and mental health. Psychiatric Services, 64(2),
165–172. https://doi.org/10.1176/appi.ps.201200106

Bailey, R. J., Erekson, D. M., Cattani, K., Jensen, D., Simpson,
D. M., Klundt, J., Vogeler, H. A., Schmuck, D., Worthen,
V. E., Caldwell, Y., Beecher, M. E., Griner, D., & Hobbs, K. (2022).
Adapting stepped care: Changes to service delivery format in the context
of high demand. Psychological Services, 19(3), 494–501. https://doi.org/
10.1037/ser0000564

Banks, B. M. (2020a). Meet them where they are: An outreach model
to address university counseling center disparities. Journal of College
Student Psychotherapy, 34(3), 240–251. https://doi.org/10.1080/87568
225.2019.1595805

Banks, B. M. (2020b). University mental health outreach targeting students
of color. Journal of College Student Psychotherapy, 34(1), 78–86. https://
doi.org/10.1080/87568225.2018.1539632

Barker, S. B., Barker, R. T., & Schubert, C. M. (2017). Therapy dogs on
campus: A counseling outreach activity for college students preparing for
final exams. Journal of College Counseling, 20(3), 278–288. https://
doi.org/10.1002/jocc.12075

Barr, V., Rando, R., Krylowicz, B., & Reetz, D. (2010). The association for
university and college counseling center directors annual survey: 2010.
Retrieved April 23, 2023, from https://files.cmcglobal.com/aucccd_dire
ctors_survey_monograph_2010_public.pdf

Boone, M. S., Edwards, G. R., Haltom, M., Hill, J. S., Liang, Y.-S., Mier,
S. R., Shropshire, S. Y., Belizaire, L. S., Kamp, L. C., Murthi, M., Wong,
W.-K., & Yau, T. Y. (2011). Let’s talk: Getting out of the counseling
center to serve hard-to-reach students. Journal of Multicultural
Counseling and Development, 39(4), 194–205. https://doi.org/10.1002/j
.2161-1912.2011.tb00634.x

Bound, J., & Turner, S. (2002). Going to war and going to college: Did
World War II and the GI bill increase educational attainment for returning
veterans? Journal of Labor Economics, 20(4), 784–815. https://doi.org/10
.1086/342012

Boyraz, G., Horne, S. G., Owens, A. C., & Armstrong, A. P. (2016).
Depressive symptomatology and college persistence among African
American college students. The Journal of General Psychology, 143(2),
144–160. https://doi.org/10.1080/00221309.2016.1163251

Brunner, J., Wallace, D., Keyes, L. N., & Polychronis, P. D. (2017). The
comprehensive counseling center model. Journal of College Student
Psychotherapy, 31(4), 297–305. https://doi.org/10.1080/87568225.2017
.1366167

Camacho, E. (2016). Minority student perceptions of mental health. Journal
of Undergraduate Research, 14(1), Article 6.

Carrasco, M. (2022). State anti-LGBTQ+ legislation hurts college students.
Inside Higher Ed | Higher Education News, Events and Jobs. https://www
.insidehighered.com/news/2022/03/30/state-anti-lgbtq-legislation-hurts-
college-students

Carter, R. T., Johnson, V. E., Roberson, K., Mazzula, S. L., Kirkinis, K., &
Sant-Barket, S. (2017). Race-based traumatic stress, racial identity
statuses, and psychological functioning: An exploratory investigation.
Professional Psychology, Research and Practice, 48(1), 30–37. https://
doi.org/10.1037/pro0000116

Cecil, B. G., & Melidona, D. (2022). 2021 Fall term pulse point survey
of college and university presidents, Part iii. American Council on
Education. https://www.acenet.edu/Research-Insights/Pages/Senior-Lea
ders/Presidents-Survey-Fall-2021-III.aspx

Center for Collegiate Mental Health. (2018). 2017 annual report
(Publication No. STA 18-166).

Center for Collegiate Mental Health. (2022). 2021 annual report
(Publication No. STA 22-132)

Center for Collegiate Mental Health. (2023). 2022 annual report
(Publication No. STA 23-168)

Center for Disease Control and Prevention. (2023). Facts about suicide.
https://www.cdc.gov/suicide/facts/index.html

Chen, A. C. C., Han, S., Li, W., Leong, K. J., & Ou, L. (2021). COVID-19
and Asian American college students: Discrimination, fear, and mental
health. Journal of Emergency Management, 19(9), 121–131. https://
doi.org/10.5055/jem.0598

Cheng, H.-L., McDermott, R. C.,Wong, Y. J., &McCullough, K. M. (2020).
Perceived discrimination and academic distress among Latinx college
students: A cross-lagged longitudinal investigation. Journal of Counseling
Psychology, 67(3), 401–408. https://doi.org/10.1037/cou0000397

Chessman, H., & Taylor, M. (2019). College student mental health and
well-being: A survey of presidents. Higher Education Today.

Cohen, A. K., Hoyt, L. T., & Dull, B. (2020). A descriptive study of
COVID-19–related experiences and perspectives of a national sample of
college students in spring 2020. The Journal of Adolescent Health, 67(3),
369–375. https://doi.org/10.1016/j.jadohealth.2020.06.009

Conley, C. S., Durlak, J. A., & Dickson, D. A. (2013). An evaluative
review of outcome research on universal mental health promotion and
prevention programs for higher education students. Journal of American
College Health, 61(5), 286–301. https://doi.org/10.1080/07448481.2013
.802237

Davis, K. A., Zhao, F., Castonguay, L. G., Hayes, J. A., & Scofield,
B. E. (2023). Therapeutic alliance and clinical outcome in teletherapy and
in-person psychotherapy: A noninferiority study [Manuscript submitted
for publication].

T
hi
s
do
cu
m
en
t
is
co
py
ri
gh
te
d
by

th
e
A
m
er
ic
an

P
sy
ch
ol
og
ic
al

A
ss
oc
ia
tio

n
or

on
e
of

its
al
lie
d
pu
bl
is
he
rs
.

T
hi
s
ar
tic
le

is
in
te
nd
ed

so
le
ly

fo
r
th
e
pe
rs
on
al

us
e
of

th
e
in
di
vi
du
al

us
er

an
d
is
no
t
to

be
di
ss
em

in
at
ed

br
oa
dl
y.

1132 MITCHELL

https://www.activeminds.org/
https://www.activeminds.org/
https://www.activeminds.org/
https://www.activeminds.org/
https://doi.org/10.1002/ajcp.12407
https://doi.org/10.1002/ajcp.12407
https://doi.org/10.1002/ajcp.12407
https://www.apa.org/news/press/releases/stress/2018/stress-gen-z.pdf
https://www.apa.org/news/press/releases/stress/2018/stress-gen-z.pdf
https://www.apa.org/news/press/releases/stress/2018/stress-gen-z.pdf
https://www.apa.org/news/press/releases/stress/2018/stress-gen-z.pdf
https://www.apa.org/news/press/releases/stress/2018/stress-gen-z.pdf
https://www.apa.org/news/press/releases/stress/2022/concerned-future-inflation
https://www.apa.org/news/press/releases/stress/2022/concerned-future-inflation
https://www.apa.org/news/press/releases/stress/2022/concerned-future-inflation
https://www.apa.org/news/press/releases/stress/2022/concerned-future-inflation
https://doi.org/10.1176/appi.ps.201200106
https://doi.org/10.1176/appi.ps.201200106
https://doi.org/10.1176/appi.ps.201200106
https://doi.org/10.1176/appi.ps.201200106
https://doi.org/10.1037/ser0000564
https://doi.org/10.1037/ser0000564
https://doi.org/10.1037/ser0000564
https://doi.org/10.1080/87568225.2019.1595805
https://doi.org/10.1080/87568225.2019.1595805
https://doi.org/10.1080/87568225.2019.1595805
https://doi.org/10.1080/87568225.2019.1595805
https://doi.org/10.1080/87568225.2019.1595805
https://doi.org/10.1080/87568225.2018.1539632
https://doi.org/10.1080/87568225.2018.1539632
https://doi.org/10.1080/87568225.2018.1539632
https://doi.org/10.1080/87568225.2018.1539632
https://doi.org/10.1080/87568225.2018.1539632
https://doi.org/10.1002/jocc.12075
https://doi.org/10.1002/jocc.12075
https://doi.org/10.1002/jocc.12075
https://doi.org/10.1002/jocc.12075
https://files.cmcglobal.com/aucccd_directors_survey_monograph_2010_public.pdf
https://files.cmcglobal.com/aucccd_directors_survey_monograph_2010_public.pdf
https://files.cmcglobal.com/aucccd_directors_survey_monograph_2010_public.pdf
https://files.cmcglobal.com/aucccd_directors_survey_monograph_2010_public.pdf
https://files.cmcglobal.com/aucccd_directors_survey_monograph_2010_public.pdf
https://doi.org/10.1002/j.2161-1912.2011.tb00634.x
https://doi.org/10.1002/j.2161-1912.2011.tb00634.x
https://doi.org/10.1002/j.2161-1912.2011.tb00634.x
https://doi.org/10.1002/j.2161-1912.2011.tb00634.x
https://doi.org/10.1002/j.2161-1912.2011.tb00634.x
https://doi.org/10.1002/j.2161-1912.2011.tb00634.x
https://doi.org/10.1086/342012
https://doi.org/10.1086/342012
https://doi.org/10.1080/00221309.2016.1163251
https://doi.org/10.1080/00221309.2016.1163251
https://doi.org/10.1080/00221309.2016.1163251
https://doi.org/10.1080/00221309.2016.1163251
https://doi.org/10.1080/87568225.2017.1366167
https://doi.org/10.1080/87568225.2017.1366167
https://doi.org/10.1080/87568225.2017.1366167
https://doi.org/10.1080/87568225.2017.1366167
https://www.insidehighered.com/news/2022/03/30/state-anti-lgbtq-legislation-hurts-college-students
https://www.insidehighered.com/news/2022/03/30/state-anti-lgbtq-legislation-hurts-college-students
https://www.insidehighered.com/news/2022/03/30/state-anti-lgbtq-legislation-hurts-college-students
https://www.insidehighered.com/news/2022/03/30/state-anti-lgbtq-legislation-hurts-college-students
https://doi.org/10.1037/pro0000116
https://doi.org/10.1037/pro0000116
https://doi.org/10.1037/pro0000116
https://www.acenet.edu/Research-Insights/Pages/Senior-Leaders/Presidents-Survey-Fall-2021-III.aspx
https://www.acenet.edu/Research-Insights/Pages/Senior-Leaders/Presidents-Survey-Fall-2021-III.aspx
https://www.acenet.edu/Research-Insights/Pages/Senior-Leaders/Presidents-Survey-Fall-2021-III.aspx
https://www.acenet.edu/Research-Insights/Pages/Senior-Leaders/Presidents-Survey-Fall-2021-III.aspx
https://www.acenet.edu/Research-Insights/Pages/Senior-Leaders/Presidents-Survey-Fall-2021-III.aspx
https://www.cdc.gov/suicide/facts/index.html
https://www.cdc.gov/suicide/facts/index.html
https://www.cdc.gov/suicide/facts/index.html
https://www.cdc.gov/suicide/facts/index.html
https://doi.org/10.5055/jem.0598
https://doi.org/10.5055/jem.0598
https://doi.org/10.5055/jem.0598
https://doi.org/10.5055/jem.0598
https://doi.org/10.1037/cou0000397
https://doi.org/10.1037/cou0000397
https://doi.org/10.1016/j.jadohealth.2020.06.009
https://doi.org/10.1016/j.jadohealth.2020.06.009
https://doi.org/10.1016/j.jadohealth.2020.06.009
https://doi.org/10.1016/j.jadohealth.2020.06.009
https://doi.org/10.1016/j.jadohealth.2020.06.009
https://doi.org/10.1016/j.jadohealth.2020.06.009
https://doi.org/10.1080/07448481.2013.802237
https://doi.org/10.1080/07448481.2013.802237
https://doi.org/10.1080/07448481.2013.802237
https://doi.org/10.1080/07448481.2013.802237


De Luca, S.M., Franklin, C., Yueqi, Y., Johnson, S., &Brownson, C. (2016).
The relationship between suicide ideation, behavioral health, and college
academic performance. Community Mental Health Journal, 52(5), 534–
540. https://doi.org/10.1007/s10597-016-9987-4

Dean, L. A., & Meadows, M. E. (1995). College counseling: Union and
intersection. Journal of Counseling and Development, 74(2), 139–142.
https://doi.org/10.1002/j.1556-6676.1995.tb01838.x

DeRoma, V. M., Leach, J. B., & Leverett, J. P. (2009). The relationship
between depression and college academic performance. College Student
Journal, 43(2), 325–335.

Dirlam, J., Steidley, T., & Jacobs, D. (2021). A link to the past: Race,
lynchings, and the passage of stand- your-ground laws. The Sociological
Quarterly, 62(4), 690–711. https://doi.org/10.1080/00380253.2020.180
6757

Dong, F., Hwang, Y., & Hodgson, N. A. (2022). Relationships between
racial discrimination, social isolation, and mental health among
international Asian graduate students during the COVID-19 pandemic.
Journal of American College Health. Advance online publication. https://
doi.org/10.1080/07448481.2022.2052076

Drum, D. J., Brownson, C., Burton Denmark, A., & Smith, S. E. (2009). New
data on the nature of suicidal crises in college students: Shifting the
paradigm. Professional Psychology, Research and Practice, 40(3), 213–
222. https://doi.org/10.1037/a0014465

Edelman, J. (2023). Students weigh anti-LGBTQ+ laws in college decisions.
Diverse: Issues in Higher Education. https://www.diverseeducation.com/
student-issues/article/15352331/students-weigh-antilgbtq-laws-in-college-
decisions

Effrig, J. C., Maloch, J. K., McAleavey, A. A., Locke, B. D., & Bieschke,
K. J. (2014). Change in depressive symptoms among treatment seeking
college students who are sexual minorities. Journal of College
Counseling, 17(3), 271–285. https://doi.org/10.1002/j.2161-1882.2014
.00063.x

Eisenberg, D., Golberstein, E., & Hunt, J. B. (2009). Mental health and
academic success in college. The B.E. Journal of Economic Analysis &
Policy, 9(1), 1–37. https://doi.org/10.2202/1935-1682.2191

Eisenberg, D., Hunt, J., Speer, N., & Zivin, K. (2011). Mental health service
utilization among college students in the United States. Journal of Nervous
and Mental Disease, 199(5), 301–308. https://doi.org/10.1097/NMD
.0b013e3182175123

Ellis, J. M., Powell, C. S., Demetriou, C. P., Huerta-Bapat, C., & Panter,
A. T. (2019). Examining first-generation college student lived experiences
with microaggressions and microaffirmations at a predominately White
public research university. Cultural Diversity & Ethnic Minority Psy-
chology, 25(2), 266–279. https://doi.org/10.1037/cdp0000198

Foley, J. M., Wagner, M. W., Hughes, C., Suk, J., Cramer, K. J., Friedland,
L. A., & Shah, D. V. (2021). Free and fair? The differential experiences
of voting barriers and voting policies in American midterm elections.
International Journal of Public Opinion Research, 33(3), 703–712.
https://doi.org/10.1093/ijpor/edab009

Gallup. (2023).Gallup-lumina state of higher education. https://www.gallup
.com/analytics/468986/state-of-higher-education.aspx

Garrett Lee Smith Memorial Act, S. 2634, 108th Cong. (2004).
Goldberg, S. B. (2021). Education in a pandemic: The disparate impacts of
COVID-19 on America’s students. Department of Education.

Gonzalez, A. (2022). Creating coalitions: Culture centers, anti-Asian
violence, and Black lives matter. Journal of College and Character, 23(2),
180–187. https://doi.org/10.1080/2194587X.2022.2053294

Gorman, K. S., Bruns, C., Chin, C., Fitzpatrick, N. Y., Koenig, L., LeViness,
P., & Sokolowski, K. (2020). The association for university and college
counseling center directors annual survey: 2020. https://www.aucccd.org/
assets/documents/Survey/2019-2020%20Annual%20Report%20FINAL%
204-2021.pdf

Gorman, K. S., Bruns, C., Chin, C., Fitzpatrick, N. Y., Koenig, L., LeViness,
P., & Sokolowski, K. (2021). The association for university and college

counseling center directors annual survey: 2021. https://taucccd.membe
rclicks.net/assets/2020-21%20Annual%20Survey%20Report%20Public%
20Survey.pdf

Gorman, K. S., Bruns, C., Chin, C., Fitzpatrick, N. Y., Koenig, L., LeViness,
P., & Sokolowski, K. (2022). The association for university and college
counseling center directors annual survey: 2022. https://www.aucccd.org/
assets/documents/Survey/2021-22%20Annual%20Survey%20Report%
20Public%20FINAL.pdf

Hacker, N. L., & Bellmore, E. (2020). “The Trump effect”: How does
it impact international student enrollment in us colleges? Journal of
Critical Thought and Praxis, 10(1), 1–11. https://doi.org/10.31274/
jctp.11588

Hauser, C., & O’Connor, A. (2007). Virginia Tech shooting leaves 33 dead.
The New York Times. https://www.nytimes.com/2007/04/16/us/16cnd-
shooting.html

Healthy Minds Network. (2022). Healthy minds study among colleges and
universities, year (HMS years of data being used) [Data set]. Healthy
Minds Network, University of Michigan, University of California Los
Angeles, Boston University, and Wayne State University. https://hea
lthymindsnetwork.org/reserach/data-for-researchers

Healthy Minds Network & American College Health Association. (2020).
The impact of COVID-19 on college student wellbeing. https://www.acha
.org/documents/ncha/Healthy_Minds_NCHA_COVID_Survey_Report_
FINAL.pdf

Hersch, E., Cohen, K. A., Saklecha, A., Williams, K. D., Tan, Y., & Lattie,
E. G. (2022). Remote-delivered services during COVID-19: A mixed-
methods survey of college counseling center clinicians. Journal of
American College Health. Advance online publication. https://doi.org/10
.31219/osf.io/3z8rg

Higher Education Mental Health Alliance & Jed Foundation. (2012).
Balancing safety and support on campus: A guide for campus teams.
https://www.jedfoundation.org/wp-content/uploads/2021/07/campus-tea
ms-balancing-safety-support-campus-jed-guide.pdf

Hingwe, S. (2021). Mental health considerations for Black, Indigenous,
and People of Color: Trends, barriers, and recommendations for
collegiate mental health. In M. B. Riba & M. Menon (Eds.), College
psychiatry: Strategies to improve access to mental health (pp. 85–96).
Springer International Publishing. https://doi.org/10.1007/978-3-030-
69468-5_6

Hope, E. C., Keels, M., & Durkee, M. I. (2016). Participation in Black Lives
Matter and deferred action for childhood arrivals: Modern activism among
Black and Latino college students. Journal of Diversity in Higher
Education, 9(3), 203–215. https://doi.org/10.1037/dhe0000032

Horne, S. G., McGinley, M., Yel, N., & Maroney, M. R. (2022). The stench
of bathroom bills and anti-transgender legislation: Anxiety and depression
among transgender, nonbinary, and cisgender LGBQ people during a state
referendum. Journal of Counseling Psychology, 69(1), 1–13. https://
doi.org/10.1037/cou0000558

Hotaling, M. (2023). Let’s talk: Senior leadership, student mental health,
and counseling centers. American Council on Education. https://www.ace
net.edu/Documents/Lets-Talk-Counseling-Centers.pdf

International Accreditation of Counseling Services. (2023). International
accreditation of counseling services. https://iacsinc.org/

Jed Foundation. (2023). The Jed foundation. https://jedfoundation.org/
Johnson, N. (2012). The institutional costs of student attrition (Research
Paper). Delta Cost Project at American Institutes for Research.

Juszkiewicz, J. (2020). Trends in community college enrollment and
completion data, Issue 6. American Association of Community Colleges.

Kaminski, R. J., Koons-Witt, B. A., Thompson, N., & Weiss, D. J. (2010).
The impacts of the Virginia Tech and Northern Illinois University
shootings on fear of crime on campus. Journal of Criminal Justice, 38(1),
88–98. https://doi.org/10.1016/j.jcrimjus.2009.11.011

Karaffa, K. M., Bradtke, J. A., & Hancock, T. S. (2020). Embedded student
counseling services: Insights from veterinary mental health practitioners.

T
hi
s
do
cu
m
en
t
is
co
py
ri
gh
te
d
by

th
e
A
m
er
ic
an

P
sy
ch
ol
og
ic
al

A
ss
oc
ia
tio

n
or

on
e
of

its
al
lie
d
pu
bl
is
he
rs
.

T
hi
s
ar
tic
le

is
in
te
nd
ed

so
le
ly

fo
r
th
e
pe
rs
on
al

us
e
of

th
e
in
di
vi
du
al

us
er

an
d
is
no
t
to

be
di
ss
em

in
at
ed

br
oa
dl
y.

COLLEGE COUNSELING CENTERS 1133

https://doi.org/10.1007/s10597-016-9987-4
https://doi.org/10.1007/s10597-016-9987-4
https://doi.org/10.1002/j.1556-6676.1995.tb01838.x
https://doi.org/10.1002/j.1556-6676.1995.tb01838.x
https://doi.org/10.1002/j.1556-6676.1995.tb01838.x
https://doi.org/10.1002/j.1556-6676.1995.tb01838.x
https://doi.org/10.1002/j.1556-6676.1995.tb01838.x
https://doi.org/10.1002/j.1556-6676.1995.tb01838.x
https://doi.org/10.1080/00380253.2020.1806757
https://doi.org/10.1080/00380253.2020.1806757
https://doi.org/10.1080/00380253.2020.1806757
https://doi.org/10.1080/00380253.2020.1806757
https://doi.org/10.1080/00380253.2020.1806757
https://doi.org/10.1080/07448481.2022.2052076
https://doi.org/10.1080/07448481.2022.2052076
https://doi.org/10.1080/07448481.2022.2052076
https://doi.org/10.1080/07448481.2022.2052076
https://doi.org/10.1080/07448481.2022.2052076
https://doi.org/10.1037/a0014465
https://doi.org/10.1037/a0014465
https://www.diverseeducation.com/student-issues/article/15352331/students-weigh-antilgbtq-laws-in-college-decisions
https://www.diverseeducation.com/student-issues/article/15352331/students-weigh-antilgbtq-laws-in-college-decisions
https://www.diverseeducation.com/student-issues/article/15352331/students-weigh-antilgbtq-laws-in-college-decisions
https://www.diverseeducation.com/student-issues/article/15352331/students-weigh-antilgbtq-laws-in-college-decisions
https://www.diverseeducation.com/student-issues/article/15352331/students-weigh-antilgbtq-laws-in-college-decisions
https://doi.org/10.1002/j.2161-1882.2014.00063.x
https://doi.org/10.1002/j.2161-1882.2014.00063.x
https://doi.org/10.1002/j.2161-1882.2014.00063.x
https://doi.org/10.1002/j.2161-1882.2014.00063.x
https://doi.org/10.1002/j.2161-1882.2014.00063.x
https://doi.org/10.1002/j.2161-1882.2014.00063.x
https://doi.org/10.2202/1935-1682.2191
https://doi.org/10.2202/1935-1682.2191
https://doi.org/10.2202/1935-1682.2191
https://doi.org/10.1097/NMD.0b013e3182175123
https://doi.org/10.1097/NMD.0b013e3182175123
https://doi.org/10.1097/NMD.0b013e3182175123
https://doi.org/10.1037/cdp0000198
https://doi.org/10.1037/cdp0000198
https://doi.org/10.1093/ijpor/edab009
https://doi.org/10.1093/ijpor/edab009
https://www.gallup.com/analytics/468986/state-of-higher-education.aspx
https://www.gallup.com/analytics/468986/state-of-higher-education.aspx
https://www.gallup.com/analytics/468986/state-of-higher-education.aspx
https://www.gallup.com/analytics/468986/state-of-higher-education.aspx
https://doi.org/10.1080/2194587X.2022.2053294
https://doi.org/10.1080/2194587X.2022.2053294
https://doi.org/10.1080/2194587X.2022.2053294
https://doi.org/10.1080/2194587X.2022.2053294
https://www.aucccd.org/assets/documents/Survey/2019-2020%20Annual%20Report%20FINAL%204-2021.pdf
https://www.aucccd.org/assets/documents/Survey/2019-2020%20Annual%20Report%20FINAL%204-2021.pdf
https://www.aucccd.org/assets/documents/Survey/2019-2020%20Annual%20Report%20FINAL%204-2021.pdf
https://www.aucccd.org/assets/documents/Survey/2019-2020%20Annual%20Report%20FINAL%204-2021.pdf
https://www.aucccd.org/assets/documents/Survey/2019-2020%20Annual%20Report%20FINAL%204-2021.pdf
https://www.aucccd.org/assets/documents/Survey/2019-2020%20Annual%20Report%20FINAL%204-2021.pdf
https://taucccd.memberclicks.net/assets/2020-21%20Annual%20Survey%20Report%20Public%20Survey.pdf
https://taucccd.memberclicks.net/assets/2020-21%20Annual%20Survey%20Report%20Public%20Survey.pdf
https://taucccd.memberclicks.net/assets/2020-21%20Annual%20Survey%20Report%20Public%20Survey.pdf
https://taucccd.memberclicks.net/assets/2020-21%20Annual%20Survey%20Report%20Public%20Survey.pdf
https://taucccd.memberclicks.net/assets/2020-21%20Annual%20Survey%20Report%20Public%20Survey.pdf
https://taucccd.memberclicks.net/assets/2020-21%20Annual%20Survey%20Report%20Public%20Survey.pdf
https://www.aucccd.org/assets/documents/Survey/2021-22%20Annual%20Survey%20Report%20Public%20FINAL.pdf
https://www.aucccd.org/assets/documents/Survey/2021-22%20Annual%20Survey%20Report%20Public%20FINAL.pdf
https://www.aucccd.org/assets/documents/Survey/2021-22%20Annual%20Survey%20Report%20Public%20FINAL.pdf
https://www.aucccd.org/assets/documents/Survey/2021-22%20Annual%20Survey%20Report%20Public%20FINAL.pdf
https://www.aucccd.org/assets/documents/Survey/2021-22%20Annual%20Survey%20Report%20Public%20FINAL.pdf
https://www.aucccd.org/assets/documents/Survey/2021-22%20Annual%20Survey%20Report%20Public%20FINAL.pdf
https://doi.org/10.31274/jctp.11588
https://doi.org/10.31274/jctp.11588
https://doi.org/10.31274/jctp.11588
https://doi.org/10.31274/jctp.11588
https://www.nytimes.com/2007/04/16/us/16cnd-shooting.html
https://www.nytimes.com/2007/04/16/us/16cnd-shooting.html
https://www.nytimes.com/2007/04/16/us/16cnd-shooting.html
https://www.nytimes.com/2007/04/16/us/16cnd-shooting.html
https://www.nytimes.com/2007/04/16/us/16cnd-shooting.html
https://healthymindsnetwork.org/reserach/data-for-researchers
https://healthymindsnetwork.org/reserach/data-for-researchers
https://healthymindsnetwork.org/reserach/data-for-researchers
https://www.acha.org/documents/ncha/Healthy_Minds_NCHA_COVID_Survey_Report_FINAL.pdf
https://www.acha.org/documents/ncha/Healthy_Minds_NCHA_COVID_Survey_Report_FINAL.pdf
https://www.acha.org/documents/ncha/Healthy_Minds_NCHA_COVID_Survey_Report_FINAL.pdf
https://www.acha.org/documents/ncha/Healthy_Minds_NCHA_COVID_Survey_Report_FINAL.pdf
https://www.acha.org/documents/ncha/Healthy_Minds_NCHA_COVID_Survey_Report_FINAL.pdf
https://doi.org/10.31219/osf.io/3z8rg
https://doi.org/10.31219/osf.io/3z8rg
https://doi.org/10.31219/osf.io/3z8rg
https://www.jedfoundation.org/wp-content/uploads/2021/07/campus-teams-balancing-safety-support-campus-jed-guide.pdf
https://www.jedfoundation.org/wp-content/uploads/2021/07/campus-teams-balancing-safety-support-campus-jed-guide.pdf
https://www.jedfoundation.org/wp-content/uploads/2021/07/campus-teams-balancing-safety-support-campus-jed-guide.pdf
https://www.jedfoundation.org/wp-content/uploads/2021/07/campus-teams-balancing-safety-support-campus-jed-guide.pdf
https://www.jedfoundation.org/wp-content/uploads/2021/07/campus-teams-balancing-safety-support-campus-jed-guide.pdf
https://doi.org/10.1007/978-3-030-69468-5_6
https://doi.org/10.1007/978-3-030-69468-5_6
https://doi.org/10.1007/978-3-030-69468-5_6
https://doi.org/10.1037/dhe0000032
https://doi.org/10.1037/dhe0000032
https://doi.org/10.1037/cou0000558
https://doi.org/10.1037/cou0000558
https://doi.org/10.1037/cou0000558
https://www.acenet.edu/Documents/Lets-Talk-Counseling-Centers.pdf
https://www.acenet.edu/Documents/Lets-Talk-Counseling-Centers.pdf
https://www.acenet.edu/Documents/Lets-Talk-Counseling-Centers.pdf
https://www.acenet.edu/Documents/Lets-Talk-Counseling-Centers.pdf
https://www.acenet.edu/Documents/Lets-Talk-Counseling-Centers.pdf
https://iacsinc.org/
https://iacsinc.org/
https://jedfoundation.org/
https://jedfoundation.org/
https://doi.org/10.1016/j.jcrimjus.2009.11.011
https://doi.org/10.1016/j.jcrimjus.2009.11.011
https://doi.org/10.1016/j.jcrimjus.2009.11.011
https://doi.org/10.1016/j.jcrimjus.2009.11.011
https://doi.org/10.1016/j.jcrimjus.2009.11.011
https://doi.org/10.1016/j.jcrimjus.2009.11.011


Journal of College Counseling, 23(3), 276–288. https://doi.org/10.1002/jo
cc.12171

Kelly, L. B. (2023). What do so-called critical race theory Bans say?
Educational Researcher, 52(4), 248–250. https://doi.org/10.3102/00131
89X231159382

Ketchen Lipson, S., Gaddis, S. M., Heinze, J., Beck, K., & Eisenberg,
D. (2015). Variations in student mental health and treatment utilization
across US colleges and universities. Journal of American College Health,
63(6), 388–396. https://doi.org/10.1080/07448481.2015.1040411

Kivlighan, D. M., Schreier, B. A., Gates, C., Hong, J. E., Corkery,
J. M., Anderson, C. L., & Keeton, P. M. (2021). The role of mental health
counseling in college students’ academic success: An interrupted time
series analysis. Journal of Counseling Psychology, 68(5), 562–570.
https://doi.org/10.1037/cou0000534

Kraft, D. P. (2011). One hundred years of college mental health. Journal of
American College Health, 59(6), 477–481. https://doi.org/10.1080/07448
481.2011.569964

LaFollette, A. M. (2009). The evolution of university counseling: From
educational guidance to multicultural competence, severe mental illnesses
and crisis planning. Graduate Journal of Counseling Psychology, 1(2),
113–120.

LeViness, P., Bershad, C., Gorman, K., Braun, L., & Murray, T. (2018). The
association for university and college counseling center directors annual
survey: 2018. https://taucccd.memberclicks.net/assets/documents/Survey/
2018%20aucccd%20survey-public-revised.pdf

LeViness, P., Gorman, K., Braun, L., Koenig, L., & Bershad, C. (2019). The
association for university and college counseling center directors annual
survey: 2019. https://taucccd.memberclicks.net/assets/documents/Survey/
2019%20AUCCCD%20Survey-2020-05-31-PUBLIC.pdf

Lewis, J. A., Mendenhall, R., Ojiemwen, A., Thomas, M., Riopelle,
C., Harwood, S. A., & Browne Huntt, M. (2021). Racial microaggressions
and sense of belonging at a historically white university. American
Behavioral Scientist, 65(8), 1049–1071. https://doi.org/10.1177/00027
64219859613

Liao, K. Y.-H., Kashubeck-West, S., Weng, C.-Y., & Deitz, C. (2015).
Testing a mediation framework for the link between perceived
discrimination and psychological distress among sexual minority
individuals. Journal of Counseling Psychology, 62(2), 226–241. https://
doi.org/10.1037/cou0000064

Liao, K. Y.-H., Wei, M., Tsai, P.-C., Kim, J., & Cheng, H.-L. (2023).
Language discrimination, interpersonal shame, and depressive symptoms
among international students with Chinese heritage: Collective self-
esteem as a buffer. Counselling Psychology Quarterly. Advance online
publication. https://doi.org/10.1080/09515070.2023.2164845

Liou, D. D., & Alvara, R. (2021). Anti-critical race theory movement in
postsecondary education: Faculty expectations confronting emotionalities
of whiteness. Journal of Higher Education Policy and Leadership Studies,
2(4), 77–98. https://doi.org/10.52547/johepal.2.4.77

Lipson, S. K., Kern, A., Eisenberg, D., & Breland-Noble, A. M. (2018).
Mental health disparities among college students of color. The Journal of
Adolescent Health, 63(3), 348–356. https://doi.org/10.1016/j.jadohealth
.2018.04.014

Lipson, S. K., Phillips, M. V., Winquist, N., Eisenberg, D., & Lattie,
E. G. (2021). Mental health conditions among community college
students: A national study of prevalence and use of treatment services.
Psychiatric Services, 72(10), 1126–1133. https://doi.org/10.1176/appi.ps
.202000437

Lipson, S. K., Zhou, S., Abelson, S., Heinze, J., Jirsa, M., Morigney,
J., Patterson, A., Singh, M., & Eisenberg, D. (2022). Trends in college
student mental health and help-seeking by race/ethnicity: Findings from
the national healthy minds study, 2013–2021. Journal of Affective
Disorders, 306, 138–147. https://doi.org/10.1016/j.jad.2022.03.038

Lockard, A. J., Hayes, J. A., Locke, B. D., Bieschke, K. J., & Castonguay,
L. G. (2019). Helping those who help themselves: Does counseling
enhance retention? Journal of Counseling & Development, 97(2), 128–
139. https://doi.org/10.1002/jcad.12244

Ma, J., & Baum, S. (2016). Trends in community colleges: Enrollment,
prices, student debt, and completion (Vol. 1, pp. 1–23). College Board
Research Brief.

Mapping Police Violence. (n.d.). Mapping police violence. https://mappi
ngpoliceviolence.us/

Marcotte, D. E. (2019). The returns to education at community colleges: New
Evidence from the Education Longitudinal Survey. Education Finance
and Policy, 14(4), 523–547. https://doi.org/10.2139/ssrn.2840146

McAleavey, A. A., Youn, S. J., Xiao, H., Castonguay, L. G., Hayes, J. A., &
Locke, B. D. (2019). Effectiveness of routine psychotherapy: Method
matters. Psychotherapy Research, 29(2), 139–156. https://doi.org/10
.1080/10503307.2017.1395921

Meek, W. D. (2023). The flexible care model: Transformative practices for
university counseling centers. Journal of College Student Psychotherapy,
37(1), 1–10. https://doi.org/10.1080/87568225.2021.1888365

Mitchell, S. L. (2019). Emerging trends in college student mental health: A
paradigm shift for promoting partnerships, peer support (pp. 18–22).
NASPA Leadership Exchange.

Mitchell, S. L., Darrow, S. A., Haggerty, M., Neill, T., Carvalho, A., &
Uschold, C. (2012). Curriculum infusion as college student mental health
promotion strategy. Journal of College Student Psychotherapy, 26(1),
22–38. https://doi.org/10.1080/87568225.2012.633038

Mitchell, S. L., Kader, M., Darrow, S. A., Haggerty, M. Z., & Keating,
N. L. (2013). Evaluating question, persuade, refer (QPR) suicide
prevention training in a college setting. Journal of College Student
Psychotherapy, 27(2), 138–148. https://doi.org/10.1080/87568225.2013
.766109

Mitchell, S. L., Oakley, D. R., & Dunkle, J. H. (2019). White paper: A
multidimensional understanding of effective university and college
counseling center organizational structures. Journal of College Student
Psychotherapy, 33(2), 89–106. https://doi.org/10.1080/87568225.2019
.1578941

Morrill, W. H., Oetting, E. R., & Hurst, J. C. (1974). Dimensions of
counselor functioning. The Personnel and Guidance Journal, 52(6), 354–
359. https://doi.org/10.1002/j.2164-4918.1974.tb04041.x

Nadal, K. L., Wong, Y., Griffin, K. E., Davidoff, K., & Sriken, J. (2014). The
adverse impact of racial microaggressions on college students’ self-
esteem. Journal of College Student Development, 55(5), 461–474. https://
doi.org/10.1353/csd.2014.0051

National Center for Education Statistics. (2022). Total fall enrollment in
degree-granting postsecondary institutions, by attendance status, sex of
student, and control of institution: Selected years, 1947 through 2031.
https://nces.ed.gov/programs/digest/d22/tables/dt22_303.10.asp

Ngo, F., & Espinoza, K. J. C. (2023). “Now we come here, we feel it”:
Experiences of anti-Asian racism among community college students in
ESOL programs. Community College Journal of Research and Practice.
Advance online publication. https://doi.org/10.1080/10668926.2023.218
9178

Niileksela, C. R., Ghosh, A., & Janis, R. A. (2021). Dynamic changes
in generalized anxiety and depression during counseling. Journal of
Counseling Psychology, 68(1), 112–124. https://doi.org/10.1037/cou
0000441

O’Shea, A., Kilcullen, J. R., Hayes, J., & Scofield, B. (2021). Examining the
effectiveness of campus counseling for college students with disabilities.
Rehabilitation Psychology, 66(3), 300–310. https://doi.org/10.1037/re
p0000349

Okado, Y., Scaramella, C., Nguyen, H. M., Mendoza, B., &Watarastaporn,
T. (2023). Psychosocial adjustment of US college students in the

T
hi
s
do
cu
m
en
t
is
co
py
ri
gh
te
d
by

th
e
A
m
er
ic
an

P
sy
ch
ol
og
ic
al

A
ss
oc
ia
tio

n
or

on
e
of

its
al
lie
d
pu
bl
is
he
rs
.

T
hi
s
ar
tic
le

is
in
te
nd
ed

so
le
ly

fo
r
th
e
pe
rs
on
al

us
e
of

th
e
in
di
vi
du
al

us
er

an
d
is
no
t
to

be
di
ss
em

in
at
ed

br
oa
dl
y.

1134 MITCHELL

https://doi.org/10.1002/jocc.12171
https://doi.org/10.1002/jocc.12171
https://doi.org/10.1002/jocc.12171
https://doi.org/10.1002/jocc.12171
https://doi.org/10.3102/0013189X231159382
https://doi.org/10.3102/0013189X231159382
https://doi.org/10.3102/0013189X231159382
https://doi.org/10.1080/07448481.2015.1040411
https://doi.org/10.1080/07448481.2015.1040411
https://doi.org/10.1080/07448481.2015.1040411
https://doi.org/10.1080/07448481.2015.1040411
https://doi.org/10.1037/cou0000534
https://doi.org/10.1037/cou0000534
https://doi.org/10.1080/07448481.2011.569964
https://doi.org/10.1080/07448481.2011.569964
https://doi.org/10.1080/07448481.2011.569964
https://doi.org/10.1080/07448481.2011.569964
https://doi.org/10.1080/07448481.2011.569964
https://taucccd.memberclicks.net/assets/documents/Survey/2018%20aucccd%20survey-public-revised.pdf
https://taucccd.memberclicks.net/assets/documents/Survey/2018%20aucccd%20survey-public-revised.pdf
https://taucccd.memberclicks.net/assets/documents/Survey/2018%20aucccd%20survey-public-revised.pdf
https://taucccd.memberclicks.net/assets/documents/Survey/2018%20aucccd%20survey-public-revised.pdf
https://taucccd.memberclicks.net/assets/documents/Survey/2018%20aucccd%20survey-public-revised.pdf
https://taucccd.memberclicks.net/assets/documents/Survey/2019%20AUCCCD%20Survey-2020-05-31-PUBLIC.pdf
https://taucccd.memberclicks.net/assets/documents/Survey/2019%20AUCCCD%20Survey-2020-05-31-PUBLIC.pdf
https://taucccd.memberclicks.net/assets/documents/Survey/2019%20AUCCCD%20Survey-2020-05-31-PUBLIC.pdf
https://taucccd.memberclicks.net/assets/documents/Survey/2019%20AUCCCD%20Survey-2020-05-31-PUBLIC.pdf
https://taucccd.memberclicks.net/assets/documents/Survey/2019%20AUCCCD%20Survey-2020-05-31-PUBLIC.pdf
https://doi.org/10.1177/0002764219859613
https://doi.org/10.1177/0002764219859613
https://doi.org/10.1177/0002764219859613
https://doi.org/10.1037/cou0000064
https://doi.org/10.1037/cou0000064
https://doi.org/10.1037/cou0000064
https://doi.org/10.1080/09515070.2023.2164845
https://doi.org/10.1080/09515070.2023.2164845
https://doi.org/10.1080/09515070.2023.2164845
https://doi.org/10.1080/09515070.2023.2164845
https://doi.org/10.52547/johepal.2.4.77
https://doi.org/10.52547/johepal.2.4.77
https://doi.org/10.52547/johepal.2.4.77
https://doi.org/10.52547/johepal.2.4.77
https://doi.org/10.52547/johepal.2.4.77
https://doi.org/10.1016/j.jadohealth.2018.04.014
https://doi.org/10.1016/j.jadohealth.2018.04.014
https://doi.org/10.1016/j.jadohealth.2018.04.014
https://doi.org/10.1016/j.jadohealth.2018.04.014
https://doi.org/10.1016/j.jadohealth.2018.04.014
https://doi.org/10.1016/j.jadohealth.2018.04.014
https://doi.org/10.1176/appi.ps.202000437
https://doi.org/10.1176/appi.ps.202000437
https://doi.org/10.1176/appi.ps.202000437
https://doi.org/10.1176/appi.ps.202000437
https://doi.org/10.1016/j.jad.2022.03.038
https://doi.org/10.1016/j.jad.2022.03.038
https://doi.org/10.1016/j.jad.2022.03.038
https://doi.org/10.1016/j.jad.2022.03.038
https://doi.org/10.1016/j.jad.2022.03.038
https://doi.org/10.1016/j.jad.2022.03.038
https://doi.org/10.1002/jcad.12244
https://doi.org/10.1002/jcad.12244
https://doi.org/10.1002/jcad.12244
https://mappingpoliceviolence.us/
https://mappingpoliceviolence.us/
https://mappingpoliceviolence.us/
https://doi.org/10.2139/ssrn.2840146
https://doi.org/10.2139/ssrn.2840146
https://doi.org/10.2139/ssrn.2840146
https://doi.org/10.1080/10503307.2017.1395921
https://doi.org/10.1080/10503307.2017.1395921
https://doi.org/10.1080/10503307.2017.1395921
https://doi.org/10.1080/10503307.2017.1395921
https://doi.org/10.1080/87568225.2021.1888365
https://doi.org/10.1080/87568225.2021.1888365
https://doi.org/10.1080/87568225.2021.1888365
https://doi.org/10.1080/87568225.2021.1888365
https://doi.org/10.1080/87568225.2012.633038
https://doi.org/10.1080/87568225.2012.633038
https://doi.org/10.1080/87568225.2012.633038
https://doi.org/10.1080/87568225.2012.633038
https://doi.org/10.1080/87568225.2013.766109
https://doi.org/10.1080/87568225.2013.766109
https://doi.org/10.1080/87568225.2013.766109
https://doi.org/10.1080/87568225.2013.766109
https://doi.org/10.1080/87568225.2019.1578941
https://doi.org/10.1080/87568225.2019.1578941
https://doi.org/10.1080/87568225.2019.1578941
https://doi.org/10.1080/87568225.2019.1578941
https://doi.org/10.1002/j.2164-4918.1974.tb04041.x
https://doi.org/10.1002/j.2164-4918.1974.tb04041.x
https://doi.org/10.1002/j.2164-4918.1974.tb04041.x
https://doi.org/10.1002/j.2164-4918.1974.tb04041.x
https://doi.org/10.1002/j.2164-4918.1974.tb04041.x
https://doi.org/10.1002/j.2164-4918.1974.tb04041.x
https://doi.org/10.1353/csd.2014.0051
https://doi.org/10.1353/csd.2014.0051
https://doi.org/10.1353/csd.2014.0051
https://doi.org/10.1353/csd.2014.0051
https://doi.org/10.1353/csd.2014.0051
https://nces.ed.gov/programs/digest/d22/tables/dt22_303.10.asp
https://nces.ed.gov/programs/digest/d22/tables/dt22_303.10.asp
https://nces.ed.gov/programs/digest/d22/tables/dt22_303.10.asp
https://nces.ed.gov/programs/digest/d22/tables/dt22_303.10.asp
https://nces.ed.gov/programs/digest/d22/tables/dt22_303.10.asp
https://doi.org/10.1080/10668926.2023.2189178
https://doi.org/10.1080/10668926.2023.2189178
https://doi.org/10.1080/10668926.2023.2189178
https://doi.org/10.1080/10668926.2023.2189178
https://doi.org/10.1080/10668926.2023.2189178
https://doi.org/10.1037/cou0000441
https://doi.org/10.1037/cou0000441
https://doi.org/10.1037/cou0000441
https://doi.org/10.1037/rep0000349
https://doi.org/10.1037/rep0000349
https://doi.org/10.1037/rep0000349


early months of the COVID-19 pandemic. Journal of American College
Health, 71(4), 1281–1292. https://doi.org/10.1080/07448481.2021.192
6268

Perloe, A., & Pollard, J. W. (2016). University counseling centers’ role in
campus threat assessment and management. Journal of Threat Assessment
and Management, 3(1), 1–20. https://doi.org/10.1037/tam0000051

Peterson, J. (2021). A multi-level, multi-method investigation of the psycho-
social life histories of mass shooters. Office of Justice Programs’ National
Criminal Justice Reference Service.

Pieterse, A. L., Carter, R. T., Evans, S. A., & Walter, R. A. (2010). An
exploratory examination of the associations among racial and ethnic
discrimination, racial climate, and trauma-related symptoms in a college
student population. Journal of Counseling Psychology, 57(3), 255–263.
https://doi.org/10.1037/a0020040

Platt, L. F. (2020). The presenting concerns of transgender and gender
nonconforming clients at university counseling centers. The Counseling
Psychologist, 48(3), 407–431. https://doi.org/10.1177/001100001989
8680

Pollard, J. W., Nolan, J. J., & Deisinger, E. R. (2012). The practice of
campus-based threat assessment: An overview. Journal of College Student
Psychotherapy, 26(4), 263–276. https://doi.org/10.1080/87568225.2012
.711142

Quimby, D., & Agonafer, E. (2022). Culturally matched embedded
counseling: Providing empowering services to historically marginalized
college students. Journal of College Student Psychotherapy. Advance
online publication. https://doi.org/10.1080/87568225.2022.2112002

Raisman, N. (2013). The cost of college attrition at four-year colleges &
universities-an analysis of 1669 US institutions. Policy Perspectives.

Ratts, M. J., Singh, A. A., Nassar-McMillan, S., Butler, S. K., &
McCullough, J. R. (2016). Multicultural and social justice counseling
competencies: Guidelines for the counseling profession. Journal of
Multicultural Counseling and Development, 44(1), 28–48. https://doi.org/
10.1002/jmcd.12035

Ray, R., & Gibbons, A. (2022).Why are states banning critical race theory?
Brookings. https://www.brookings.edu/blog/fixgov/2021/07/02/why-are-
states-banning-critical-race-theory/

Reetz, D. R., Bershad, C., LeViness, P., & Whitlock, M. (2016). The
association for university and college counseling center directors annual
survey: 2016. https://www.aucccd.org/assets/documents/aucccd%202016%
20monograph%20-%20public.pdf

Resnick, J. L. (2006). Strategies for implementation of the multicultural
guidelines in university and college counseling centers. Professional
Psychology, Research and Practice, 37(1), 14–20. https://doi.org/10
.1037/0735-7028.37.1.14

Rock, A. (2023). How common are college mass shootings and what is being
done to mitigate them? Campus Safety Magazine. https://www.campussa
fetymagazine.com/university/how-common-are-college-mass-shootings-
what-is-being-done-to-prevent-them

Schreier, B. A., Anderson, C. L., Galligan, P. K., Greenbaum, B., Corkery,
J., Schnelle, T., Gates, C., Hong, J. E., & Kivlighan, D. M., III. (2023).
Embedded therapists: Who do they serve? How are they funded? And
where are they housed? A foundational survey of emerging models.
Journal of College Student Psychotherapy, 37(2), 144–154. https://
doi.org/10.1080/87568225.2021.1913686

Schwartz, A. J. (2006). Four eras of study of college student suicide in the
United States: 1920–2004. Journal of American College Health, 54(6),
353–366. https://doi.org/10.3200/JACH.54.6.353-366

Schwitzer, A. M., Moss, C. B., Pribesh, S. L., John, D. J. S., Burnett,
D. D., Thompson, L. H., & Foss, J. J. (2018). Students with mental health
needs: College counseling experiences and academic success. Journal
of College Student Development, 59(1), 3–20. https://eric.ed.gov/?id=
EJ1167159

Seelman, K. L.,Woodford, M. R., &Nicolazzo, Z. (2017). Victimization and
microaggressions targeting LGBTQ college students: Gender identity

as a moderator of psychological distress. Journal of Ethnic & Cultural
Diversity in Social Work, 26(1–2), 112–125. https://doi.org/10.1080/
15313204.2016.1263816

Shapira, I., & Jackman, T. (2007). Gunman kills 32 at Virginia Tech in deadliest
shooting in US history. The Washington Post. http://www.washingtonpost
.com/wp-dyn/content/article/2007/04/16/AR2007041600533.html

Shefet, O. M. (2018). Ultra-brief, immediate, and resurgent: A college
counseling paradigm realignment. Journal of College Student
Psychotherapy, 32(4), 291–311. https://doi.org/10.1080/87568225.2017
.1401790

Sibley, S., Sauers, L., & Daltry, R. (2019). Humanity and resilience project:
The development of a new outreach program for counseling centers at
colleges and universities. Journal of College Student Psychotherapy, 33(1),
67–74. https://doi.org/10.1080/87568225.2018.1436410

Silverman, M. M., Meyer, P. M., Sloane, F., Raffel, M., & Pratt,
D. M. (1997). The Big Ten Student Suicide Study: A 10-year study of
suicides on midwestern university campuses. Suicide & Life-Threatening
Behavior, 27(3), 285–303. https://www.semanticscholar.org/paper/The-
Big-Ten-Student-Suicide-Study%3A-a-10-year-study-Silverman-Meyer/
59bdaadd37e821f7af96970f721568639c5b61f8

Slavin, S. J., Schindler, D. L., & Chibnall, J. T. (2014). Medical student
mental health 3.0: Improving student wellness through curricular changes.
Academic Medicine, 89(4), 573–577. https://doi.org/10.1097/ACM.0000
000000000166

Soet, J., & Sevig, T. (2006). Mental health issues facing a diverse sample of
college students: Results from the College Student Mental Health Survey.
NASPA Journal, 43(3), 410–431. https://doi.org/10.2202/1949-6605.1676

Stewart, L. A., Dispenza, F., Parker, L., Chang, C. Y., & Cunnien, T. (2014).
A pilot study assessing the effectiveness of an animal-assisted outreach
program. Journal of Creativity in Mental Health, 9(3), 332–345. https://
doi.org/10.1080/15401383.2014.892862

Suicide Prevention Resource Center. (2023). A comprehensive approach to
suicide prevention. https://sprc.org/effective-prevention/comprehensive-
approach

Szymanski, D. M., Dunn, T. L., & Ikizler, A. S. (2014). Multiple minority
stressors and psychological distress among sexual minority women:
The roles of rumination and maladaptive coping. Psychology of Sexual
Orientation and Gender Diversity, 1(4), 412–421. https://doi.org/10.1037/
sgd0000066

Thomas, N. S., Barr, P. B., Hottell, D. L., Adkins, A. E., & Dick,
D. M. (2021). Longitudinal influence of behavioral health, emotional
health, and student involvement on college student retention. Journal of
College Student Development, 62(1), 2–18. https://doi.org/10.1353/csd
.2021.0001

Tsong, Y., Young, J. T., Killer, J. D., Takemoto, M. A., & Compliment,
B. (2019). Suicide prevention program on a diverse college campus:
Examining the effectiveness of a peer-to-peer model. Journal of College
Student Psychotherapy, 33(2), 131–144. https://doi.org/10.1080/8756
8225.2018.1434716

Tuna, B., & Avci, O. H. (2023). Qualitative analysis of university
counselors’ online counseling experiences during the COVID-19
pandemic. Current Psychology: A Journal for Diverse Perspectives on
Diverse Psychological Issues, 42(10), 8489–8503. https://doi.org/10
.1007/s12144-023-04358-x

Twentyman, J., Frank,M., & Lindsey, L. (2017). Effects of race and ethnicity
on mental health and help- seeking amongst undergraduate university
students. Journal of Undergraduate Ethnic Minority Psychology, 3(6),
2332–9300.

U.S. Bureau of Labor Statistics. (2022). Earnings and unemployment rates
by educational attainment, 2021. https://www.bls.gov/emp/chart-une
mployment-earnings-education.htm

U.S. Department of Education. (n.d.). What is a threat assessment team?
Protecting Student Privacy. https://studentprivacy.ed.gov/faq/what-threat-
assessment-team

T
hi
s
do
cu
m
en
t
is
co
py
ri
gh
te
d
by

th
e
A
m
er
ic
an

P
sy
ch
ol
og
ic
al

A
ss
oc
ia
tio

n
or

on
e
of

its
al
lie
d
pu
bl
is
he
rs
.

T
hi
s
ar
tic
le

is
in
te
nd
ed

so
le
ly

fo
r
th
e
pe
rs
on
al

us
e
of

th
e
in
di
vi
du
al

us
er

an
d
is
no
t
to

be
di
ss
em

in
at
ed

br
oa
dl
y.

COLLEGE COUNSELING CENTERS 1135

https://doi.org/10.1080/07448481.2021.1926268
https://doi.org/10.1080/07448481.2021.1926268
https://doi.org/10.1080/07448481.2021.1926268
https://doi.org/10.1080/07448481.2021.1926268
https://doi.org/10.1080/07448481.2021.1926268
https://doi.org/10.1037/tam0000051
https://doi.org/10.1037/tam0000051
https://doi.org/10.1037/a0020040
https://doi.org/10.1037/a0020040
https://doi.org/10.1177/0011000019898680
https://doi.org/10.1177/0011000019898680
https://doi.org/10.1177/0011000019898680
https://doi.org/10.1080/87568225.2012.711142
https://doi.org/10.1080/87568225.2012.711142
https://doi.org/10.1080/87568225.2012.711142
https://doi.org/10.1080/87568225.2012.711142
https://doi.org/10.1080/87568225.2022.2112002
https://doi.org/10.1080/87568225.2022.2112002
https://doi.org/10.1080/87568225.2022.2112002
https://doi.org/10.1080/87568225.2022.2112002
https://doi.org/10.1002/jmcd.12035
https://doi.org/10.1002/jmcd.12035
https://doi.org/10.1002/jmcd.12035
https://doi.org/10.1002/jmcd.12035
https://www.brookings.edu/blog/fixgov/2021/07/02/why-are-states-banning-critical-race-theory/
https://www.brookings.edu/blog/fixgov/2021/07/02/why-are-states-banning-critical-race-theory/
https://www.brookings.edu/blog/fixgov/2021/07/02/why-are-states-banning-critical-race-theory/
https://www.brookings.edu/blog/fixgov/2021/07/02/why-are-states-banning-critical-race-theory/
https://www.aucccd.org/assets/documents/aucccd%202016%20monograph%20-%20public.pdf
https://www.aucccd.org/assets/documents/aucccd%202016%20monograph%20-%20public.pdf
https://www.aucccd.org/assets/documents/aucccd%202016%20monograph%20-%20public.pdf
https://www.aucccd.org/assets/documents/aucccd%202016%20monograph%20-%20public.pdf
https://www.aucccd.org/assets/documents/aucccd%202016%20monograph%20-%20public.pdf
https://doi.org/10.1037/0735-7028.37.1.14
https://doi.org/10.1037/0735-7028.37.1.14
https://doi.org/10.1037/0735-7028.37.1.14
https://doi.org/10.1037/0735-7028.37.1.14
https://doi.org/10.1037/0735-7028.37.1.14
https://www.campussafetymagazine.com/university/how-common-are-college-mass-shootings-what-is-being-done-to-prevent-them
https://www.campussafetymagazine.com/university/how-common-are-college-mass-shootings-what-is-being-done-to-prevent-them
https://www.campussafetymagazine.com/university/how-common-are-college-mass-shootings-what-is-being-done-to-prevent-them
https://www.campussafetymagazine.com/university/how-common-are-college-mass-shootings-what-is-being-done-to-prevent-them
https://www.campussafetymagazine.com/university/how-common-are-college-mass-shootings-what-is-being-done-to-prevent-them
https://doi.org/10.1080/87568225.2021.1913686
https://doi.org/10.1080/87568225.2021.1913686
https://doi.org/10.1080/87568225.2021.1913686
https://doi.org/10.1080/87568225.2021.1913686
https://doi.org/10.1080/87568225.2021.1913686
https://doi.org/10.3200/JACH.54.6.353-366
https://doi.org/10.3200/JACH.54.6.353-366
https://doi.org/10.3200/JACH.54.6.353-366
https://doi.org/10.3200/JACH.54.6.353-366
https://doi.org/10.3200/JACH.54.6.353-366
https://eric.ed.gov/?id=EJ1167159
https://eric.ed.gov/?id=EJ1167159
https://eric.ed.gov/?id=EJ1167159
https://eric.ed.gov/?id=EJ1167159
https://doi.org/10.1080/15313204.2016.1263816
https://doi.org/10.1080/15313204.2016.1263816
https://doi.org/10.1080/15313204.2016.1263816
https://doi.org/10.1080/15313204.2016.1263816
https://doi.org/10.1080/15313204.2016.1263816
http://www.washingtonpost.com/wp-dyn/content/article/2007/04/16/AR2007041600533.html
http://www.washingtonpost.com/wp-dyn/content/article/2007/04/16/AR2007041600533.html
http://www.washingtonpost.com/wp-dyn/content/article/2007/04/16/AR2007041600533.html
http://www.washingtonpost.com/wp-dyn/content/article/2007/04/16/AR2007041600533.html
https://doi.org/10.1080/87568225.2017.1401790
https://doi.org/10.1080/87568225.2017.1401790
https://doi.org/10.1080/87568225.2017.1401790
https://doi.org/10.1080/87568225.2017.1401790
https://doi.org/10.1080/87568225.2018.1436410
https://doi.org/10.1080/87568225.2018.1436410
https://doi.org/10.1080/87568225.2018.1436410
https://doi.org/10.1080/87568225.2018.1436410
https://www.semanticscholar.org/paper/The-Big-Ten-Student-Suicide-Study%3A-a-10-year-study-Silverman-Meyer/59bdaadd37e821f7af96970f721568639c5b61f8
https://www.semanticscholar.org/paper/The-Big-Ten-Student-Suicide-Study%3A-a-10-year-study-Silverman-Meyer/59bdaadd37e821f7af96970f721568639c5b61f8
https://www.semanticscholar.org/paper/The-Big-Ten-Student-Suicide-Study%3A-a-10-year-study-Silverman-Meyer/59bdaadd37e821f7af96970f721568639c5b61f8
https://www.semanticscholar.org/paper/The-Big-Ten-Student-Suicide-Study%3A-a-10-year-study-Silverman-Meyer/59bdaadd37e821f7af96970f721568639c5b61f8
https://www.semanticscholar.org/paper/The-Big-Ten-Student-Suicide-Study%3A-a-10-year-study-Silverman-Meyer/59bdaadd37e821f7af96970f721568639c5b61f8
https://doi.org/10.1097/ACM.0000000000000166
https://doi.org/10.1097/ACM.0000000000000166
https://doi.org/10.1097/ACM.0000000000000166
https://doi.org/10.1097/ACM.0000000000000166
https://doi.org/10.2202/1949-6605.1676
https://doi.org/10.2202/1949-6605.1676
https://doi.org/10.2202/1949-6605.1676
https://doi.org/10.1080/15401383.2014.892862
https://doi.org/10.1080/15401383.2014.892862
https://doi.org/10.1080/15401383.2014.892862
https://doi.org/10.1080/15401383.2014.892862
https://doi.org/10.1080/15401383.2014.892862
https://sprc.org/effective-prevention/comprehensive-approach
https://sprc.org/effective-prevention/comprehensive-approach
https://sprc.org/effective-prevention/comprehensive-approach
https://doi.org/10.1037/sgd0000066
https://doi.org/10.1037/sgd0000066
https://doi.org/10.1037/sgd0000066
https://doi.org/10.1353/csd.2021.0001
https://doi.org/10.1353/csd.2021.0001
https://doi.org/10.1353/csd.2021.0001
https://doi.org/10.1353/csd.2021.0001
https://doi.org/10.1080/87568225.2018.1434716
https://doi.org/10.1080/87568225.2018.1434716
https://doi.org/10.1080/87568225.2018.1434716
https://doi.org/10.1080/87568225.2018.1434716
https://doi.org/10.1080/87568225.2018.1434716
https://doi.org/10.1007/s12144-023-04358-x
https://doi.org/10.1007/s12144-023-04358-x
https://www.bls.gov/emp/chart-unemployment-earnings-education.htm
https://www.bls.gov/emp/chart-unemployment-earnings-education.htm
https://www.bls.gov/emp/chart-unemployment-earnings-education.htm
https://www.bls.gov/emp/chart-unemployment-earnings-education.htm
https://www.bls.gov/emp/chart-unemployment-earnings-education.htm
https://studentprivacy.ed.gov/faq/what-threat-assessment-team
https://studentprivacy.ed.gov/faq/what-threat-assessment-team
https://studentprivacy.ed.gov/faq/what-threat-assessment-team
https://studentprivacy.ed.gov/faq/what-threat-assessment-team


Vankim, N. A., & Nelson, T. F. (2013). Vigorous physical activity, mental
health, perceived stress, and socializing among college students. American
Journal of Health Promotion, 28(1), 7–15. https://doi.org/10.4278/ajhp
.111101-QUAN-395

Vasilogambros, M. (2022). College students push to ease voting access after
midterm barriers. The Pew Charitable Trusts. https://www.pewtrusts.org/
en/research-and-analysis/blogs/stateline/2022/11/18/college-students-push-
to-ease-voting-access-after-midterm-barriers

Villegas-Gold, R., & Yoo, H. C. (2014). Coping with discrimination among
Mexican American college students. Journal of Counseling Psychology,
61(3), 404–413. https://doi.org/10.1037/a0036591

Violence Project Research Center. (2023). Mass shooting data & research.
The Violence Project. https://www.theviolenceproject.org/

Virginia Tech Review Panel. (2007).Mass shootings at Virginia Tech, April
16, 2007: Report of the review panel presented to Governor Kaine.
Commonwealth of Virginia.

Voting Laws Roundup. February 2022. (n.d.). Brennan center for justice.
https://www.brennancenter.org/our-work/research-reports/voting-laws-
roundup-february-2022

Wachter Morris, C. A.W., Taub, D. J., Servaty-Seib, H. L., Lee, J. Y., Miles,
N., Werden, D., & Prieto Welch, S. L. (2015). Expanding capacity for
suicide prevention: The ALIVE@ Purdue train- the-trainers program.
Journal of College Student Development, 56(8), 861–866. https://doi.org/
10.1353/csd.2015.0084

Wei, C. C., & Horn, L. (2013). Federal student loan debt burden of
noncompleters. Stats in Brief (NCES 2013-155). National Center for
Education Statistics.

Wilson, L. C., & Liss, M. (2022). Safety and belonging as explanations
for mental health disparities among sexual minority college students.

Psychology of Sexual Orientation and Gender Diversity, 9(1), 110–119.
https://doi.org/10.1037/sgd0000421

Wolitzky-Taylor, K., LeBeau, R. T., Perez, M., Gong-Guy, E., & Fong,
T. (2020). Suicide prevention on college campuses: What works and what
are the existing gaps? A systematic review and meta-analysis. Journal
of American College Health, 68(4), 419–429. https://doi.org/10.1080/
07448481.2019.1577861

World Health Organization. (2020). WHO Director-General’s ope-
ning remarks at the media briefing on COVID-19-11 March 2020.
https://www.who.int/director-general/speeches/detail/who-director-gene
ral-s-opening-remarks-at-the-media-briefing-on-covid-19---11-march-
2020

Xiao, H., Carney, D. M., Youn, S. J., Janis, R. A., Castonguay, L. G., Hayes,
J. A., & Locke, B. D. (2017). Are we in crisis? National mental health and
treatment trends in college counseling centers. Psychological Services,
14(4), 407–415. https://doi.org/10.1037/ser0000130

Zajacova, A., & Lawrence, E. (2021). Postsecondary educational attainment
and health among younger US adults in the “college-for-all” era. Socius:
Sociological Research for a Dynamic World, 7, 1–13. https://doi.org/10
.1177/23780231211021197

Zhou, S., Banawa, R., & Oh, H. (2023). Stop Asian hate: The mental health
impact of racial discrimination among Asian Pacific Islander young and
emerging adults during COVID-19. Journal of Affective Disorders, 325,
346–353. https://doi.org/10.1016/j.jad.2022.12.132

Received May 1, 2023
Revision received September 13, 2023

Accepted September 18, 2023 ▪

T
hi
s
do
cu
m
en
t
is
co
py
ri
gh
te
d
by

th
e
A
m
er
ic
an

P
sy
ch
ol
og
ic
al

A
ss
oc
ia
tio

n
or

on
e
of

its
al
lie
d
pu
bl
is
he
rs
.

T
hi
s
ar
tic
le

is
in
te
nd
ed

so
le
ly

fo
r
th
e
pe
rs
on
al

us
e
of

th
e
in
di
vi
du
al

us
er

an
d
is
no
t
to

be
di
ss
em

in
at
ed

br
oa
dl
y.

1136 MITCHELL

https://doi.org/10.4278/ajhp.111101-QUAN-395
https://doi.org/10.4278/ajhp.111101-QUAN-395
https://doi.org/10.4278/ajhp.111101-QUAN-395
https://www.pewtrusts.org/en/research-and-analysis/blogs/stateline/2022/11/18/college-students-push-to-ease-voting-access-after-midterm-barriers
https://www.pewtrusts.org/en/research-and-analysis/blogs/stateline/2022/11/18/college-students-push-to-ease-voting-access-after-midterm-barriers
https://www.pewtrusts.org/en/research-and-analysis/blogs/stateline/2022/11/18/college-students-push-to-ease-voting-access-after-midterm-barriers
https://www.pewtrusts.org/en/research-and-analysis/blogs/stateline/2022/11/18/college-students-push-to-ease-voting-access-after-midterm-barriers
https://www.pewtrusts.org/en/research-and-analysis/blogs/stateline/2022/11/18/college-students-push-to-ease-voting-access-after-midterm-barriers
https://doi.org/10.1037/a0036591
https://doi.org/10.1037/a0036591
https://www.theviolenceproject.org/
https://www.theviolenceproject.org/
https://www.theviolenceproject.org/
https://www.brennancenter.org/our-work/research-reports/voting-laws-roundup-february-2022
https://www.brennancenter.org/our-work/research-reports/voting-laws-roundup-february-2022
https://www.brennancenter.org/our-work/research-reports/voting-laws-roundup-february-2022
https://www.brennancenter.org/our-work/research-reports/voting-laws-roundup-february-2022
https://doi.org/10.1353/csd.2015.0084
https://doi.org/10.1353/csd.2015.0084
https://doi.org/10.1353/csd.2015.0084
https://doi.org/10.1353/csd.2015.0084
https://doi.org/10.1353/csd.2015.0084
https://doi.org/10.1037/sgd0000421
https://doi.org/10.1037/sgd0000421
https://doi.org/10.1080/07448481.2019.1577861
https://doi.org/10.1080/07448481.2019.1577861
https://doi.org/10.1080/07448481.2019.1577861
https://doi.org/10.1080/07448481.2019.1577861
https://doi.org/10.1080/07448481.2019.1577861
https://www.who.int/director-general/speeches/detail/who-director-general-s-opening-remarks-at-the-media-briefing-on-covid-19---11-march-2020
https://www.who.int/director-general/speeches/detail/who-director-general-s-opening-remarks-at-the-media-briefing-on-covid-19---11-march-2020
https://www.who.int/director-general/speeches/detail/who-director-general-s-opening-remarks-at-the-media-briefing-on-covid-19---11-march-2020
https://www.who.int/director-general/speeches/detail/who-director-general-s-opening-remarks-at-the-media-briefing-on-covid-19---11-march-2020
https://www.who.int/director-general/speeches/detail/who-director-general-s-opening-remarks-at-the-media-briefing-on-covid-19---11-march-2020
https://doi.org/10.1037/ser0000130
https://doi.org/10.1037/ser0000130
https://doi.org/10.1177/23780231211021197
https://doi.org/10.1177/23780231211021197
https://doi.org/10.1016/j.jad.2022.12.132
https://doi.org/10.1016/j.jad.2022.12.132
https://doi.org/10.1016/j.jad.2022.12.132
https://doi.org/10.1016/j.jad.2022.12.132
https://doi.org/10.1016/j.jad.2022.12.132
https://doi.org/10.1016/j.jad.2022.12.132

	The Work of College Counseling Centers in the Early 21st Century
	Historical Context
	Violence and Suicidality on Campus
	Mental Health Awareness Campaigns
	Societal Inequities and Injustice
	The COVID-19 Pandemic
	Implications and Future Directions
	References


